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ABSTRACT
Goal orientation in children has become a focal point 
of developmental research with increasing evidence 
suggesting that a mastery goal orientation is most 
adaptive. Several factors including parenting style, 
praise, and parental involvement have been identified as 
having an influence on the type of goal orientation 
adopted by children. This paper discusses evidence 
suggesting that authoritative parenting, praise for 
effort, and certain types of parental involvement promote 
a mastery goal orientation. Furthermore, 'Learning is the 
Goal', a workshop that will enable parents and caregivers 
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Purpose of the Project
The purpose of this project is the development of a 
workshop entitled 'Learning is the Goal' which targets 
parents and caregivers of elementary school children. The 
principle behind the workshop is to provide parents with a 
foundation of knowledge that can be utilized as their 
children continue their schooling through the elementary 
years and into middle school and high school. The workshop 
has three objectives: (a) Provide parents and caregivers 
with a knowledge base in achievement goal orientation, 
parenting styles, the use of praise or positive feedback, 
and parental involvement, (b) Present parents and 
caregivers with information and training on how to support 
the development of a mastery goal orientation in children, 
and (c) Allow parents and caregivers the opportunity to 
practice engaging in appropriate practices related to 
parenting style, the expression of praise, and their 
involvement in their child's education.
Scope of the Project
'Learning is the Goal' is a two-day 4 hr. workshop 
intended to be presented by school professionals to 
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parents and caregivers of elementary school children. The 
workshop would be held for 2 hrs. on one day, and 
participants would return one week later for the following 
two hour session. The workshop is designed to be 
beneficial to parents and caregivers regardless of the age 
of their child. However, the goal is for elementary 
schools to offer the workshop to parents and caregivers 
prior to children entering the third grade. This is 
because the third grade is the educational level at which 
public school students typically begin to earn letter 
grades. At the same time, the grade in which schools begin 
to assign letter grades may differ among school districts. 
Therefore, it is encouraged that each school implement the 
workshop prior to the child entering the grade level in 
which letter grades will first be assigned.
The workshop focuses on classic academic achievement 
goal theory which identifies two types of goals: mastery 
or learning goals and performance goals (Dweck & Leggett, 
1988). Although recent research (e.g., Elliot & Church, 
1997; Midgley, Kaplan, & Middleton, 2001) has identified a 
difference between two types of performance goals, 
'Learning is the Goal' is based on the framework that 
classifies academic achievement goals into mastery and 
performance goals. A substantial amount of research has
2
identified various positive outcomes for children who
demonstrate a mastery goal orientation (e.g., Dweck &
Leggett, 1988; Pintrich, 2000). Thus, the primary purpose
of the workshop is to enable parents and caregivers to
promote mastery goals in their children.
Although several factors contribute to the
development of a goal orientation in children, the
proposed workshop concentrates on three factors that
current theory and research (e.g., Dweck 1999, 2007;
Grolnick & Ryan, 1989; Epstein, 1991) suggest are 
important correlates of, and likely influences upon, 
children's goal orientation. These three factors are 
parenting style, method of praise, and parental 
involvement. A number of theories are relevant to these 
three factors; however, only certain frameworks and 
conceptualizations which are supported by substantial 
research have been incorporated into the workshop (e.g., 
Baumrind, 1971; Epstein, 1991; Dweck, 1999, 2007).
In terms of parenting styles, Diana Baumrind's 
typology is integral to the workshop. Baumrind describes 
three types of parenting style - authoritarian, 
authoritative, and permissive (Baumrind, 1971) . The 
characteristics associated with an authoritative parenting 
style will be promoted in the workshop because literature 
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indicates that the authoritative parenting style is most 
advantageous to the development of children (e.g., 
Cantley, 2006; Donnellan, 2002; Fang, Xiong, & Guo, 2003). 
Further, research indicates that an authoritative 
parenting style is positively related to a mastery goal 
orientation (e.g., Bronstein, Ginsburg, & Herrera, 2005).
The workshop also incorporates praise expressed by 
parents and caregivers as a factor that influences goal 
orientation. Based on the work of Claudia Mueller and 
Carol Dweck (1998), the workshop upholds praise for 
effort. Current findings (Dweck 1999; 2007) point to the 
importance of distinguishing between praising children for 
their intelligence and praising children for their effort, 
and thus the workshop seeks to make parents and caregivers 
aware of this distinction. Since praise for effort has 
been found to promote a mastery goal orientation, the 
workshop emphasizes the importance of appropriate and 
effective praise that will encourage children to approach 
challenging tasks that are most likely to result in 
learning.
In addition to parenting style and praise, the 
workshop also stresses the importance of parental and 
caregiver involvement. Although the bulk of the relevant 
research focuses on parental involvement, research also 
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indicates that involvement on behalf of caregivers has a 
positive effect on the development of children (Epstein, 
1991). Consequently, the workshop addresses involvement on 
behalf of either the parents or caregivers. Joyce Epstein 
has presented a framework that defines six types of 
involvement each of which is integrated into the workshop. 
The six types include parenting, communication, 
volunteering, learning at home, decision making, and 
collaborating with the community (Epstein, 1991). The 
workshop focuses on four of these six types of 
involvement; these include: communication, volunteering, 
learning at home, and decision making. Although research 
on the relationship between Epstein's framework and 
mastery goal orientation does not exist, 'Learning is the 
Goal' theorizes that in combination with an authoritative 
parenting style and appropriate praise, parental 
involvement as defined by Joyce Epstein will contribute to 
a mastery goal orientation.
Significance of the Project
The proposed workshop is novel in providing parents 
and caregivers with a fundamental understanding of factors 
that contribute to a mastery goal orientation. Currently, 
few resources are available to parents and caregivers that 
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provide them with information on the types of academic 
achievement goals that can be adopted by children. Most 
parents are unaware of the positive outcomes and negative 
outcomes associated with each type of goal orientation. 
The workshop allows parents and caregivers the opportunity 
to become informed about the role they play in their 
children's adoption of a goal orientation.
Limitations of the Project
Despite the significance of this project, there are 
limitations that should be considered. First, the project 
has been developed for parents and caregivers who speak 
and understand English. As a result, parents and 
caregivers with a primary language other than English are 
excluded from participating. In 2000, the second most 
spoken language in the United States, aside from English, 
was Spanish (United States Census, 2000) . Thus, it is 
important that further continuation of this project focus 
on the translation of the workshop materials into Spanish.
Another limitation is that new research has shed 
light on the notion that the effects of parenting style 
can vary across cultural, SES, and neighborhood settings. 
Authoritarian parenting is not uniformly problematic, and 
authoritative parenting is not equally advantageous across 
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all of these settings (Kotchick & Forehand, 2002). For 
example, although the authoritative parenting style is 
largely associated with positive outcomes, results have 
been found to vary in studies conducted with minority 
families (Stewart & Bond, 2002). However, due to the vast 
evidence that supports the construct and predictive 
validity of Baumrind's parenting styles, 'Learning is the 
Goal' stands behind the hypothesis that in combination 
with appropriate praise and involvement, the 
characteristics of authoritative parenting will be 
beneficial in the promotion of a mastery goal orientation. 
Nevertheless, future work should concentrate on giving 
more consideration to the effects that culture may have on 




Academic Achievement Goal Theory was developed by 
Dweck (1986), Nicholls (1984), and Ames (1984), in the 
late 1970's and early 1980's. Two basic types of goals 
were identified in the domain of intellectual achievement- 
mastery or learning goals and performance goals. Mastery 
or learning goals focus on the desire to attain additional 
knowledge or master new skills. Performance goals are 
based on a desire to look good and receive favorable 
judgments from others (Dweck & Leggett, 1988). Learning or 
mastery goals have been linked to several adaptive 
outcomes such as high task value, interest, effort and 
persistence, positive affect, higher levels of efficacy, 
more frequent use of- cognitive strategies, and better 
performance (Pintrich, 2000). Performance goals are 
usually seen as less adaptive in terms of motivation, 
cognitive strategy use, task value, affect, and 
performance on tasks (Dweck & Leggett, 1988; Pintrich, 
2000) .
Dweck (1986) found that learning or mastery goals and 
performance goals foster different response patterns on 
academic tasks. A focus on performance goals at school
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makes children vulnerable to a kind of learned 
helplessness, characterized by an avoidance of challenges 
and a decline of performance in the face of obstacles. By 
contrast, the pursuit of learning goals in the same 
situations leads children to seek challenging tasks and to 
maintain effective striving under failure (Dweck, 1986). 
In the face of failure, children with performance goals 
exhibit negative self-cognitions, negative affect, and 
impaired performance, whereas children with learning goals 
exhibit constructive self-monitoring, positive affect, and 
effective problem-solving strategies (Dweck, 1986).
The findings of Dweck shed light on the fact that the 
goals students adopt influence the ways in which they 
approach different learning situations and academic tasks. 
Learning or mastery goals, in particular, are believed to 
be most beneficial for children and adolescents as they 
are considered adaptive. Performance goals, on the other 
hand, are viewed as more typically maladaptive.
Despite the findings of Dweck (1986), other 
researchers have found that performance goals are not 
always associated with negative outcomes (Elliot & Church, 
1997; Midgley, Kaplan, & Middleton, 2001). As a result, 
the original framework which only identified mastery goals 
and performance goals' was modified. Performance goals were 
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divided into performance-approach goals and 
performance-avoidance goals. Performance-approach goals 
are reflective of a desire to attain success while 
performance-avoidance goals are consistent with a desire 
to avoid failure (Elliot & Church, 1997). Midgley, Kaplan, 
and Middleton (2001) found that while 
performance-avoidance goals continue to be associated with 
maladaptive outcomes, performance-approach goals can be 
adaptive, though primarily, if not exclusively, with 
respect to grades as an outcome measure. Mastery goals, on 
the other hand, are consistently related to other types of 
adaptive outcomes, including greater intrinsic motivation 
and higher levels of effort (Midgley et al., 1998).
Although recent research has brought attention to the 
idea that performance-approach goals may be associated 
with better grades, students who adopt 
performance-approach goals may take more superficial 
approaches to academic tasks (e.g., rote memorization) 
that lead to a good grade but do not promote learning. On 
the contrary, students with a mastery goal orientation 
focus on learning the material. As a result, some research 
has shown that a positive relationship between grades and 
a mastery goal orientation is not always found (Wolters, 
Yu, & Pintrich, 1996). Despite the new framework that 
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distinguishes between performance-approach goals and 
performance-avoidance goals, the bulk of available 
research on goal orientation focuses on the more general 
mastery-performance distinction. Further, research (e.g., 
Dweck & Leggett, 1988) that focuses on mastery goals and 
performance goals, has shown that students that adopt 
mastery goals have positive attitudes toward learning and 
employ strategies that are likely to result in learning. 
Students with a performance goal orientation appear to 
have less positive attitudes toward learning and approach 
academic tasks in ways that put more focus on grades than 
on learning. Overall, it appears that, despite the 
distinction between types of performance goals, a mastery 
goal orientation continues to be most adaptive.
Methods of Praise
The role of praise in motivating children continues 
to be an important issue, especially since motivation 
greatly influences academic achievement. Often times, 
praise and motivation are discussed in terms of the role 
of educators; however, research has indicated that parents 
also influence a child's motivation as well as their 
academic achievement. In fact, the way in which parents 
attempt to instill self-esteem in their children may have 
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long-term, and even counter-intuitive, effects on 
children's motivation as well as their performance at 
school (Dweck, 1999). For many parents, giving a child 
various opportunities to experience success as well as 
providing their children with global and person- or 
ability-focused praise (e.g., "you're smart!") is a common 
method for promoting high self esteem and future 
achievement. However, research (e.g., Dweck, 1999;
Hartley-Brewer, 20007) has shown that giving children easy 
tasks at which they will succeed and praising their 
ability may not be as effective as parents believe it to 
be.
Among the concerns associated with the use of praise 
by parents is the impact that it may have on goal 
orientation.-When praise is not handled effectively it can 
promote extrinsic motivation in children. Thus, children 
become preoccupied with their performance and worry about 
not looking smart in front of others. Moreover, they avoid 
engaging in tasks where they may experience failure.
Research has indicated that children who are 
continuously praised for high ability become dependent 
upon such recognition (e.g., Mueller & Dweck, 1998). In a 
study that explored the relationship between the 
expectations of children and the beliefs of parents, Dweck 
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(1999) found that 85 percent of parents thought that they 
needed to praise their child's intelligence (a global and 
person-focused form of praise) in order for the child to 
develop a sense of feeling smart. However, attributing a 
child's performance to their intelligence can have 
undesirable outcomes. Baumeister, Hutton, and Cairns 
(1990) found that when parents repeatedly praise their 
child's ability, the child is left with the pressure of 
generating good performance in the future. Why would this 
be? For one thing, praise of this kind teaches children to 
attribute outcomes in their life to ability, rather than 
to effort, specific knowledge, skills, and strategies, or 
to contextual factors. Should they experience failures in 
the future, they are likely to revise their estimation of 
their ability and decide that they are "not smart" after 
all. This can lead children to fear, and seek to avoid, 
failure.
Praise that is related to ability undoubtedly 
influences children. Specifically, it has a direct effect 
on the achievement goals adopted by a child. Some research 
(e.g., Elliot & Dweck, 1988; Mueller & Dweck, 1998) has 
looked at the effects of praise for intelligence versus 
the effects of praise for hard work. Results of such 
research indicate that children praised for intelligence 
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are more likely to choose problems that allow them to 
exhibit good performance, which was indicative of a 
performance goal. For example, in a study conducted by 
Elliot and Dweck (1988), children who had adopted 
performance goals were less likely to seek out learning 
experiences that were potentially valuable if those 
opportunities did not ensure them good performance. In 
other words, these children preferred to be seen as 
intelligent rather than learning something new or being 
challenged.
Research on achievement goals has shed light on the 
notion that praise for effort appears to have a positive 
influence on the development of learning goals (e.g., 
Mueller & Dweck, 1998; Elliot & Dweck, 1988). Although 
many believe that praise for ability tends to have a 
positive effect on motivation, Mueller and Dweck (1998) 
showed otherwise. Through an experiment which incorporated 
six separate studies, Mueller and Dweck (1998) examined 
the effects of praise for ability versus praise for effort 
in fifth grade students. The children were given tasks to 
complete, and were provided with either ability praise or 
effort praise by the teachers after the first set of 
problems were completed. The overall findings taken from 
all six studies demonstrated that the type of praise 
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provided to the students had differential effects on their 
academic achievement motivation. Overall, the study 
provided strong evidence for the idea that children who 
received praise for their hard work, instead of praise for 
their intelligence, choose problems that provide 
opportunities for further learning and thus adopt learning 
goals.
Dweck (2007) recently followed approximately 400 
students who were transitioning to the 7th grade to explore 
their motivation. As a result of beginning a new year in 
school which consisted of harder work and higher demands, 
Dweck sought to explore whether a decline in motivation 
was noted in these students. In addition to exploring the 
student's beliefs about learning, Dweck also examined the 
role of praise. Dweck found that children that were 
praised for intelligence developed a fixed mindset in 
regards to learning. A fixed mindset refers to believing 
that intelligence is static, which in turn promotes a 
desire to look smart.' Furthermore, these children were 
found to lie about their performance. On the other hand, 
children who received praise for their effort developed a 
growth mindset, which means that they believe that 
intelligence can be developed. As a result, these children 
develop a desire to want to learn. Dweck addressed the 
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misconception that unmotivated students should be praised 
for their intelligence and demonstrated that student's 
remained motivated when they were praised for their 
effort.
In summary, it appears that praise is essentially 
good for students when executed appropriately. Praise for 
intelligence on the part of educators as well as parents, 
can lead students to avoid challenging tasks. Moreover, 
when faced with difficult tasks, student's who 
continuously receive praise for intelligence do not 
persist. In contrast, praise for effort encourages 
students to seek challenging tasks and persist. Most 
importantly, mastery goals are more likely to be adopted 
when praise for effort is given.
Parenting Style
Throughout the years, parenting has been viewed as a 
critical factor in the development of children. 
Furthermore, certain characteristics of parenting have 
been associated with optimal child outcomes. Numerous 
child and family researchers have recognized parenting as 
an important contributing aspect of child development. As 
a result, several studies (e.g., Cantley, 2006; Donnellan, 
2002; Fang, Xiong, & Guo, 2003) have examined the 
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relationship between parenting styles and different 
domains of development including achievement motivation.
Cantley (2006) explored the importance of parents in 
the prediction of academic intrinsic motivation in 
children. Specifically, the study examined children's 
intrinsic motivation in an academic setting and its 
relationship with parents' perceptions of motivational 
style. Through correlational and regression analyses, 
Cantley found that intrinsic motivation was highest in 
children of parents who provided learning-oriented 
motivation. By providing learning-oriented motivation, 
parents are encouraging children to seek knowledge for its 
own sake. Thus, these children persist in academic 
settings simply to add to their knowledge base.
One of the most widely researched parenting 
typologies is that of Baumrind (1971). Baumrind's 
parenting styles are related to various child outcomes. 
Based on a sequence of interviews and observations that 
she completed, Baumrind (1971) classified parents as 
exhibiting one of three styles: authoritative, 
authoritarian, or permissive. Her parenting styles can be 
seen as differing along two extents, which include 
demandingness and responsiveness. The authoritative 
parenting style consists of a correlated array of parent 
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attributes that include emotional support, positive 
communication, firm-limit setting, warmth, and 
responsiveness. Parents that exhibit this type of 
parenting style encourage shared verbal communication and 
discuss decisions and choices with their children. The 
authoritarian parenting style consists of directive 
discipline strategies with little to no affection. 
Children who experience this parenting style often see 
their parents as.dictators and are not encouraged to 
participate in communication. Lastly, the permissive 
parenting style consists of few demands or restrictions 
placed on the child. Often times, permissive parents do 
not provide limits, and although these parents may be 
warm, they are lenient and indulgent (Querido, Warner, & 
Eyberg, 2002).
Research based on Baumrind's parenting styles has 
provided evidence for child outcomes associated with each 
style of parenting. For example, Grolnick and Ryan (1989) 
examined the relationship between Baumrind's parenting 
styles and children's self-regulation and competence in 
school. Findings from the study suggest that children from 
authoritarian homes are more dependent on authority 
figures for making decisions and are less likely to engage 
in exploratory and challenge-seeking behavior. Children 
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from permissive homes usually lack self-reliance, have 
little tolerance for frustration, and are less likely to 
persist on learning tasks. Children from authoritative 
homes are willing to engage in exploratory behavior, are 
more self-reliant, and are academically motivated 
(Grolnick & Ryan, 1989).
It has become evident that parenting style also 
influences the development of academic achievement goals. 
Findings from a number of studies indicate that there is a 
positive relationship between parenting characteristics 
associated with the authoritative parenting style and 
mastery or learning goals (Bronstein, Ginsburg, & Herrera, 
2005; Donnellan, 2002; Grolnick & Ryan, 1989; Gonzalez, 
Holbein, & Quilter, 2002; Okagaki & French, 1998) . For 
example, Okagaki and French (1998) examined the 
relationship between parenting and the school performance 
of fourth- and fifth-grade children. Specifically, the 
authors studied five aspects of parenting which included 
expectations for children's attainment, grade 
expectations, basic child rearing beliefs, self-reported 
behaviors, and perceptions of parental efficacy. In this 
study, school achievement was measured by school grades 
and achievement test scores. Findings suggest that child 
rearing beliefs consistent with the authoritative 
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parenting style, including development of autonomy and 
importance of monitoring children's activities, predicted 
higher grades and higher test scores. On the other hand, 
child rearing beliefs that fell more in line with the 
authoritarian or permissive parenting style were found to 
be related to lower grades as well as lower test scores 
(Okagaki & French, 1998).
Similarly, Donnellan (2002) investigated the 
relations among supportive parenting practices, 
achievement goals, and indices of actual achievement. 
Factors that moderated these relations were also examined. 
The study was conducted with 5th and 8th grade students who 
were facing school transitions. In regards to parenting 
and achievement goals, it was found that supportive 
parenting was positively related to learning goals and 
negatively related to performance goals.
As a vast majority of literature on parenting 
continues to focus on Baumrind's parenting styles, 
positive associations between authoritative parenting and 
child development continue to surface. Bronstein, 
Ginsburg, and Herrera (2005) conducted a longitudinal 
study to explore parental predictors of motivational 
orientation during early adolescence. Specifically, the 
study focused on the children's motivational orientation
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toward school work as they transitioned from 5th-grade in 
elementary school through 7th-grade in middle school. 
Overall, characteristics of authoritarian parenting and 
permissive parenting such as external control and lack of 
guidance were positively related to a more extrinsic 
motivational orientation. These students appeared to be 
more concerned with performing well rather than learning. 
The results in 5th-grade were predictive of the results 
found during 7th-grade. In contrast, parental 
characteristics associated with an authoritative parenting 
style, such as autonomy-support, predicted an intrinsic 
motivational orientation. During their transition from 
elementary school to middle school, these children were 
more likely to demonstrate an orientation toward learning 
when completing their school work, which is indicative of 
a mastery goal orientation (Bronstein, Ginsburg, & 
Herrera, 2005).
While much of the research examining parental 
influences on student motivation has been conducted with 
elementary school students, differences in child outcomes 
associated with each parenting style are either maintained 
or increased over time. Among adolescents, authoritative 
parenting is associated with academic engagement in school 
and better academic performance. Authoritative parenting 
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tends to produce adolescents who score the highest on 
measures of work orientation, who demonstrate the ability 
to take pride in the successful completion of tasks, who 
persist through long tasks, and who demonstrate 
self-reliance. Overall, the authoritative parenting style 
has been related to the most beneficial academic behaviors 
among students (Steinberg, Lamborn, Dornbusch, & Darling, 
1992) .
In a study that explored the influence of 
authoritative parenting on adolescents, Juang and 
Silbereisen (2002) examined the interplay between 
parenting, adolescent academic capability beliefs and 
school grades. The degree to which aspects of parenting 
and adolescent's cognitive ability predicted adolescent 
academic capability beliefs and school grades, was 
examined by the authors in adolescents who were in the 6th 
grade. The authors expected the results to predict 
outcomes once the adolescents were in the 9th grade. 
Results suggest that parents who demonstrated more warmth 
and engaged in more discussions concerning academic or 
intellectual matters had adolescents with higher 
capability beliefs in the 6th grade. In addition, the same 
parenting characteristics, which reflect an authoritative 
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parenting style, were related to better school grades for 
adolescents at 9th grade (Juang & Silbereisen, 2002).
Gonzalez, Holbein, and Quilter (2002), sought to 
explore the relationship between Baumrind's parenting 
styles, parent involvement, and goal orientations in high 
school students. Gonzalez et al. found that there was a 
relationship between a mastery orientation and 
authoritative mother's. In contrasts, a performance 
orientation was related to authoritarian and permissive 
mothers. Given that a number of students reported not 
living with their fathers, the reported living 
arrangements may have influenced the results which 
indicate a stronger relationship between a mother's 
parenting style and the student's goal orientation. In a 
similar study with adolescents, Gonzalez and Wolters 
(2006) investigated the relation between achievement 
motivation in mathematics and parenting practices as 
perceived by the adolescents. Results indicated that 
authoritative parenting was not only related to a mastery 
goal orientation, but it was also positively related to 
higher levels of autonomy. On the other hand, permissive 
parenting was negatively related to a mastery goal 
orientation and positively related to a performance goal 
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orientation. Authoritarian parenting was only positively 
related to a performance goal orientation.
In summary, the authoritative parenting style, 
typified by parental acceptance and warmth, has been 
closely examined by researchers and findings consistently 
indicate that authoritative parenting fosters positive 
development as it allows for some degree of autonomy on 
behalf of the child. Moreover, there is support for a 
relation between authoritative parenting and mastery goal 
orientation (e.g., Gonzalez, Holbein, & Quilter, 2002).
Parental Involvement
Parental involvement is among the many factors that 
influence the achievement behaviors of a child. Parental 
involvement refers to how much a parent actively shares 
in, and contributes to, the child's life. Several 
researchers have attempted to conceptualize parental 
involvement though various models (e.g., Epstein, 1991; 
Grolnick & Slowiaczek, 1994). In one of those models, 
parental involvement is conceptualized as 
multidimensional, involving three dimensions. The three 
dimensions, as hypothesized by Grolnick and Slowiaczek 
(1994), are behavioral involvement, personal involvement, 
and cognitive (intellectual) involvement. Behavioral 
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involvement refers to how parents model the importance of 
school by participating in and attending school functions. 
Personal involvement includes the type of feelings about 
school that parents express to students which have an 
influence on the child's overall educational experience. 
Finally, cognitive involvement refers to the opportunities 
that parents provide for their children to be 
intellectually stimulated via resources such as 
brainteasers (Grolnick & Slowiaczek, 1994).
The dimensions of parental involvement presented by 
Grolnick and Slowiaczek (1994) have been explored in 
relation to student's academic motivation. For example, 
Gonzalez, Holbein, and Quilter (2002), Gonzalez and 
Wolters (2006), and Marchant, Paulson, and Rothlisberg 
(2001) have explored parental involvement in relation to 
child and adolescent motivation. These researchers have 
found evidence that the degree of parental involvement, as 
perceived by the child/adolescent, is positively related 
to a preference for mastery or learning goals.
Although the previously reviewed studies have 
explored the extent to which parental involvement predicts 
achievement motivation (e.g., Gonzalez, Holbein, & 
Quilter, 2002; Gonzalez & Wolters, 2006; Hoang, 2007), the 
bulk of research on parental involvement has focused on 
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other outcome variables, especially academic achievement. 
Several studies have indicated a correlation between 
parental involvement and higher grades and test scores, an 
increased amount of completed homework, and fewer 
placements in special education programs (e.g., Workman & 
Gage, 1997). In older children, parental involvement has 
been linked to higher graduation rates, and increased 
enrollment in post-secondary education (e.g., Gonzalez, 
Holbein, & Quilter, 2002).
In a seminal study, Steinberg, Lamborn, Dornbusch, 
and Darling (1992) investigated the relationship between 
parenting practices and students' academic engagement. In 
particular, the following aspects of parental involvement 
were examined: helping the student with homework, 
participating in school functions, monitoring the 
student's progress in school, attending the student's 
extra-curricular activities, and assisting the student in 
the selection of courses. The study found that when 
parents were more involved in their child's schooling as 
defined by the aspects that were explored, students' were 
more engaged and reported higher grade-point averages. In 
particular the authors found that when parents were 
involved, the students reported higher levels of focus and 
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effort in all core classes which included math, English, 
social studies and science.
The research on parental involvement and students' 
academic achievement is nicely summarized by way of a 
meta-analysis by Jeynes (2005) which drew from 77 studies. 
The studies selected for the meta-analysis included data 
from elementary and secondary schools, and consisted of 
over 300,000 students. The results of the meta-analysis 
suggest that there is a relationship between parental 
involvement and a higher level of academic achievement. 
Needless to say, parental involvement appears to be 
correlated with positive outcomes in children.
Epstein's Model of Parental Involvement
In addition to the parental involvement dimensions 
developed by Grolnick and Slowiaczek (1994), Joyce Epstein 
(1991), has presented a framework of parental involvement 
that has generated important research (e.g., Hoang, 2007; 
Workman & Gage, 1997), and has assisted educators in the 
development of collaboration between families and schools. 
Epstein (1991) defines the following six types of parental 
involvement: parenting, communicating, volunteering, 
learning at home, decision-making, and collaborating with 
the community.
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According to Epstein (1991), parenting includes the 
obligations of parents to meet the child's basic needs. 
Communicating is the obligation of the school, as well as, 
that of the parents to establish a two-way channel for 
interaction. Volunteering refers to the time and effort 
that parents invest at their child's school as well as the 
opportunities for volunteering provided by the school. 
Learning at home includes the extent to which parents 
promote learning within the home. Decision making 
emphasizes the involvement of parents and families in 
decisions that will affect the child. Finally, 
collaborating with the community is the use of community 
by parents to provide their children with further learning 
experiences (Epstein, 1991).
A majority of the current research on parental 
involvement in the United States has drawn on the work of 
Joyce Epstein (1991). Catsambis (2001) used Epstein's 
framework of parental involvement to determine whether 
parental involvement affected student achievement. After 
analyzing data from her participants which included 
students that ranged from 14 to 18 years of age, Catsambis 
found that when all six types of involvement were present, 
students performed at higher levels and there was an 
increase in the likelihood of them selecting challenging 
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course options. Based on the research that exists on 
learning goals, the selection of challenging course 
options is consistent with behaviors associated with a 
mastery goal orientation. Thus, it can be presumed that 
parental involvement as defined by Epstein (1991) may 
promote learning goals.
The research conducted by Epstein (1991) has 
indicated that parental involvement as defined in her 
framework is beneficial. Nevertheless, research exists 
that suggests that excessive or inappropriate parental 
involvement can have detrimental effects on children's 
academic motivation. In a sample of 93 fifth-grade 
students, Ginsburg and Bronstein (1993) investigated 
parental involvement in relation to children's 
motivational orientation. Parental involvement was 
explored in terms of homework monitoring and reaction to 
students' academic grades. The student's motivation was 
classified as either intrinsic or extrinsic based on 
self-report and on an evaluation completed by the teacher 
based on the work-related behavior of the students. The 
researchers found that monitoring of homework in an 
over-controlling manner was related to an extrinsic 
motivational orientation, which is associated with 
performance goals. In addition, extrinsic motivation in 
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children was related to parents that reacted to their 
grades with extrinsic rewards. However, children who had 
parents that reacted to grades with encouragement and 
parents that provided limited guidance with their 
homework, appeared to be intrinsically motivated.
Overall, the research on parental involvement has 
found a positive relationship between parental involvement 
and positive outcomes for students. In particular, 
parental involvement has been associated with a higher 
level of academic achievement and a mastery goal 
orientation. Fortunately, this strong correlation does not 
appear to differ across families of different economic, 
ethnic, racial, and educational backgrounds. In addition, 
the research does not indicate a divergence in the 
relationship between parental involvement and positive 
outcomes among students of various ages. It is also 
evident from existing findings that parental involvement 
is beneficial when done moderately (e.g., Ginsburg & 
Bronstein, 1993), and when combined with an authoritative 
parenting style (e.g., Steinberg, Lamborn, Dornbusch, & 
Darling, 1992).
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Rationale for the Proposed Project
The proposed project presents a well developed 
workshop aimed at promoting learning goals in children. It 
is expected that by promoting learning goals, the workshop 
will enable children to benefit from the numerous positive 
outcomes associated with learning goals. For example, 
children that develop a learning goal orientation have 
been found to perform better in school as they demonstrate 
a more positive attitude toward school tasks, as well as 
higher levels of effort and persistence (Pintrich, 
2000).In particular, the workshop proposes that promoting 
learning goals in children prior to their reaching a grade 
level where performance will be emphasized through letter 
grade assignment, should foster a learning goal 
orientation throughout their educational career.
The workshop titled, 'Learning is the Goal,' will 
focus on three variables that have been shown to play an 
important role in the development of academic achievement 
goals: parenting, praise, and involvement. Additionally, 
the workshop will include a fourth variable which has to 
do with academic achievement goals, particularly learning 
and performance goals. The prepared materials presented on 
each variable are based on theory or extensive research. 
In terms of parenting, the workshop will focus on the 
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theory of Diana Baumrind (1971) , and her three styles of 
parenting. As to praise, the workshop will focus on praise 
for effort and praise for intelligence, based on the work 
of Claudia Mueller and Carol Dweck (1998). Finally, the 
model of parental involvement proposed by Joyce Epstein 
(1991) will be the focus when addressing participants' 
involvement in their child's education. As mentioned 
before, the workshop will also draw from academic 
achievement goal theory and will emphasize the two types 
of academic achievement goals identified by Carol Dweck 
and Ellen Leggett (1988).
During the workshop, the participants will be 
provided with a thorough presentation on the two types of 
goal orientations. Once they have an understanding of both 
learning goals and performance goals, the topic of 
parenting will be presented. The workshop will consist of 
two sessions lasting about two hours each. The first 
session will address achievement goals and the parenting 
styles. During the second session, the topics of praise 
and involvement will be presented. As to each of the three 
primary topics of parenting, praise, and involvement, 
general research on the topic will first be presented 
followed by how that specific factor relates to a child's 
goal orientation. In between sessions, participants will 
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be able to apply the concepts they have learned through a 
structured activity in their home, and they will report 
back on their experiences to the presenters. Upon 
completing the workshop, the participants will be able to 
rate the effectiveness of the workshop through an 
evaluation.
The design for the workshop is based on research in 
the field of learning (e.g., Good & Groews, 1979; 
Rosenshine & Stevens, 1986). According to Good and Groews 
(1979), learning increases when individuals are engaged 
and directly taught. This workshop mainly consists of 
instructor-led teaching. However, to ensure that a single 
approach does not become uninteresting to the 
participants, variation in the instructional methods is 
incorporated. Nevertheless, during the formal instruction, 
the facilitator interacts with the participants by posing 
questions and providing opportunities for the participants 
to reflect and ask questions.
Based on the findings of Good and Groews (1979) which 
indicate that independent practice is beneficial, the 
workshop incorporates take-home activities which provide 
the participants with a real-life context where they can 
apply what they learn in the workshop. Further, the 
workshop integrates the practice method as described by
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Rosenshine and Stevens (1986). Specifically, the workshop 
provides opportunities for the participants to engage in 
several activities where they can apply each learned 
concept. The one week gap between the workshop sessions 
was included to allow for the independent practice and to 
provide participants with a review to increase the 
likelihood of retention.
The approach used in this workshop, particularly 
concerning the instructional methods, coincides with other 
workshops that have been developed for parents. A majority 
of parenting programs include practice activities as well 
as formal instruction (e.g., Forgatch & DeGarmo, 1999). At 
the same time, the proposed workshop differs from most in 
that instead of presenting the information over the span 
of one day, or several weeks, the information is presented 
during two short sessions that are separated by a week. 
The ultimate goal of the approach taken by this workshop 






Participants were five female parents of elementary 
school children, ages 5 to 9. The children of the 
participants were not receiving letter grades at school at 
the time of the workshop. The children of participating 
parents did not attend the workshop with their parents or 
caregivers. Participants were recruited from the student 
body at California State University, San Bernardino. 
Recruitment of participants for the workshop was done 
through the posting of notices, on-line recruitment, and 
in-class announcements, which advertised a two-session 
parenting workshop. The notices included a brief statement 
outlining the goal of the workshop, as well as the title 
of the workshop, and the date, time, and location of the 
workshop. When participants arrived to. the first session 
of the workshop, they were provided with a brief overview 
of what would be discussed during the workshop as well as 
the goals of the workshop. Participants were required to 
read and sign a consent form in order to attend the 
workshop (Appendix A). The participants included parents 
from a range of ethnic backgrounds, socio-economic 
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statuses, and academic levels. Participants were treated 
in accordance with the ethical standards of the American 
Psychological Association (APA, 2001).
Procedure
Parents and caregivers participated in a 4 hr. 
workshop entitled, 'Learning is the Goal.' The workshop 
was presented during a time span of two days, separated by 
a week. Two hours of material was presented each day. A 
participant booklet was provided to the participants which 
included materials covered by the presenter (Appendix B). 
The presenter utilized a different booklet which 
incorporated detailed information and instructions as to 
how the material should be presented (Appendix C). The 
materials used in this workshop were created from existing 
materials that are used at parenting groups presented by 
the Community University Initiative for the Development of 
Attention and Readiness located in San Bernardino, 
California (CUIDAR-SB). The parenting group materials upon 
which the proposed workshop materials are based were 
provided by Dr. Laura Kamptner, who is a co-director of 
the First 5 Early Intervention Program at the California 
State University, San Bernardino. The activities utilized 
in the CUIDAR workshop were modestly adapted and modified 
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to better fit the purposes of this workshop. At the 
conclusion of the workshop, parents and caregivers 
completed an evaluation to assess their perception of the 
effectiveness of the workshop (Appendix D). Furthermore, 
the participants were provided with a debriefing form 
(Appendix E)
Workshop Sessions
At each workshop session, two topics were covered.
During the first session of the workshop, the participants 
were introduced to academic achievement goal theory 
through formal instruction on the two types of goal 
orientation (Dweck & Leggett, 1988). They then 
participated in an exercise titled, "What's my goal 
orientation?" The workshop then transitioned into 
parenting, at which time Diana Baumrind's parenting styles 
were introduced (Baumrind, 1971). In the discussion of 
authoritative parenting, the participants completed 
practice exercises having to do with I-messages and 
setting limits. At the conclusion of the first session, 
participants were given an activity to complete during the 
span of one week in which they were to track the number of 
I-messages they utilized.
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When the participants returned for the second 
session, the take-home activity from the first session was 
reviewed. Following that, praise, which was the first 
topic of the second session, was introduced (Mueller & 
Dweck, 1998). After formal instruction on this topic, 
participants engaged in exercises where they identified 
what type of praise they use and then created praise that 
was more effective. Further, participants completed 
another activity in which they were encouraged to focus on 
the positive. The final topic dealt with involvement on 
behalf of parents and caregivers (Epstein, 1991), and was 
also introduced during the second session. At the 
conclusion of the formal instruction, participants were 
encouraged to complete a take-home activity which involved 
setting goals for themselves to assist them in 
implementing the skills that they learned while 
participating in the workshop. Further, participants were 
encouraged to schedule a family meeting in the weeks 
following their completion of the workshop.
The instructor's manual contains detailed 
instructions as to the specific order of the topics and 
materials presented in this workshop. The order of 
presentation that is utilized in the workshop is based on 
prerequisite learning as described by the conditions of 
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learning theory presented by Robert Gagne (1962). , In line 
with the research of Gagne (1962), this workshop sought to 
present the information in an order that would facilitate 
the learning of subsequent topics. Thus, academic 
achievement goal theory is presented first (Mueller & 
Dweck, 1988), followed by the parenting theory of Diana 
Baumrind (1971), the research on praise by Claudia Mueller 
and Carol Dweck (1998), and the research on involvement by 
Joyce Esptein (1991). It is expected that the order in 





Table T. Workshop Evaluation: Overall Usefulness of
Workshop
Variable Mean Median Mode Minimum
Overall Usefulness 4.0 4.0 4.0 4.0
Overall Usefulness of Topics
Learning Goals 3.8 4.0 4.0 3.0
Parenting Styles 4.0 4.0 4.0 4.0
Praise 4.0 4.0 4.0 4.0
Parental Involvement 4.0 4.0 4.0 4.0
Note: N = 5. The scales
2 = somewhat useful, 3
i ranged
= useful
from 1 to 4
, 4 = very




Table 2. Workshop Evaluation: Overall Rating of Workshop
Elements
Information
Variable Mean Median Mode Minimum
Teaching Methods 3.8 4.0 4.0 3.8
Organization of 
Information
4.0 4.0 4.0 4.0
Take-Home Activities 3.2 3.0 3.0 2.0
Workshop Practice 
Activities
3.6 4.0 4.0 2.0
Length of Workshop 3.2 3.0 3.0 2.0
Applicability of 
Information
3.8 4.0 4.0 3.0
Cultural
Appropriateness of
3.8 4.0 4.0 3.0
Note: N = 5. The scales ranged from 1 to 4 (1 = poor, 
2 = good, 3 = very good, 4 - excellent).
Descriptive statistics were analyzed for twelve of 
the thirteen variables incorporated into the workshop 
evaluation. The computed frequencies, which are shown in 
Table 1 and Table 2, included the mean, the median, the 
mode, and the minimum value for each variable. The first 
item in the workshop evaluation asked the participants to 
rate the overall usefulness of the workshop using a scale 
which ranged from 1 to 4 (not useful to very useful). The 
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second item asked the participants to rate the usefulness 
of the following topics which were presented during the 
workshop: learning goals, parenting styles, praise, and 
parental involvement. The usefulness of each topic was 
rated using a scale which ranged from 1 to 4 (not useful 
to very useful). The third item in the workshop evaluation 
asked the participants to rate seven components of the 
workshop: teaching methods, organization of information, 
take-home activities, workshop practice activities, length 
of workshop, applicability of information, and cultural 
appropriateness of information. These items were rated 
using a scale which ranged from 1 to 4 (poor to 
excellent). The fourth item asked the participants ,to 
indicate whether they would recommend the workshop to 
others, and employed a 10 point scale (1 not recommend - 
10 highly recommend). The final item in the evaluation 
allowed the participants to share any comments regarding, 
the workshop. Given the small number of participants, 
inferential statistics were not implemented due to the 
lack of significant variability.
The mean for the overall usefulness of the topic was 
a 4.0, as well as the mean for each of the topics 
presented during the workshop, with the exception of 
learning goals, which had a mean of 3.8. The mean for the 
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varying components of the workshop that were addressed 
ranged from 3.2 to 4.0. Both the take-home activities and 
the workshop practice activities, as well as the length of 
the workshop, received a minimum score of 2.0. Further, 
the take-home activities and the length of the workshop 
obtained a mean of 3.2. It is unknown whether the length 
of the workshop received a lower rating because the 
workshop was too long or not long enough.
Overall, the computed frequencies indicate that the 
participants preferred the workshop practice activities 
over the take-home activities. This may have been because 
participants received support from the instructor, as well 
as from other participants, when completing the workshop 
practice activities. During the second workshop session, 
the take-home activity assigned at the end of the first 
workshop was discussed. During the discussion, 
participants expressed the difficulty of implementing new 
skills that they have not utilized before without 
receiving feedback as to whether they were implementing 
those skills appropriately. The component with the highest 
rating from participants was the organization of the 
material. In terms of the fourth item, which sought to 
determine how recommendable the workshop was, all 
participants gave the highest rating of 10.
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A variety of comments were provided by the 
participants on the fifth item, which provided the 
participants with an opportunity to share any comments. 
Several recurring themes were identified in the comments 
provided by the participants. For example, three of the 
five participants commented on the organization of the 
workshop, specifically indicating that the information was 
well-organized. Additionally, four out of the five 
participants also expressed that they found the workshop 
to be helpful and indicated that they learned from it. 
Another recurring theme was the recommendation to have the 
'Learning is the Goal' workshop, as well as other 
workshops, be more accessible to parent by offering them 
more often. One participant indicated that the workshop 
would also be beneficial for parents of older children, 
and another expressed her desire to have the workshop be 
longer.
During the workshop itself, participants also offered 
recommendations on how to improve the workshop offerings. 
In particular, the participants appeared to be 
significantly interested in the topic of 'praise.' Given 
that the discussion on praise was based on an academic 
setting, the participants recommended that the effects of 
praise in other contexts be discussed. For example, one 
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participant was interested in knowing whether continuously 
praising her young children on their physical appearance 
would create academic problems for them. All of the 
participants also appeared very interested in learning of 
the implications associated with reward systems, which 
both parents and educators are implementing at an 
increasing rate.
No other patterns were identified when analyzing the 
data collected from the participants by means of the 
workshop evaluation. It can be presumed that a larger 
sample of participants would have resulted in more 
variability, and further analysis could then have been 
conducted. Nevertheless, the data collected provide a 






Overall, the current project presented a workshop 
which sought to acquaint participants with findings 
suggesting that parents and caregivers can, and should, 
promote a mastery goal orientation in children (e.g., 
Dweck & Leggett, 1988; Pintrich, 2000). An important 
objective of the workshop was to provide parents and 
caregivers with information and training on how to support 
the development of a mastery goal orientation in children. 
In order to accomplish this, the workshop sought to 
provide participants with a solid knowledge base in the 
areas of achievement goal orientation (Dweck & Leggett, 
1988), parenting styles (Baumrind, 1971), praise (Mueller 
& Dweck, 1998), and parental involvement (Epstein, 1991). 
Lastly, the workshop sought to give parents an opportunity 
to engage in practice activities related to parenting, 
praise, and communication that might enable them to 
implement appropriate skills.
The workshop upholds the notion that parents can help 
their children develop a learning goal orientation by 
addressing certain factors that help shape the type of 
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academic achievement goals that children develop (e.g., 
Dweck 1999, 2007; Grolnick & Ryan, 1989; Epstein, 1991. 
The workshop identifies three specific factors which have 
been found to influence the goal orientation adopted by 
children. Those three factors are: parenting style, 
praise, and parental involvement. The 'Learning is the 
Goal' workshop is centered around the idea that children 
develop one of two types of academic goals as identified 
in the Academic Achievement Goal Theory as presented by 
Dweck (1986), Nicholls (1984), and Ames (1984). Those two 
types of goals include mastery goals, which are often 
referred to as learning goals, and performance goals 
(Dweck & Leggett, 1988). Furthermore, the workshop 
supports research (e.g., Dweck & Leggett, 1988; Pintrich, 
2000) which has shown that a mastery goal orientation is 
most adaptive.
In terms of parenting, the model of parenting styles 
presented by Diana Baumrind (1971) was presented. Although 
findings associated with the three parenting styles 
identified by Baumrind were discussed, the workshop 
promoted an authoritative parenting style (Baumrind, 
1971). The workshop also promoted a specific type of 
praise based on the research conducted by Claudia Mueller 
and Carol Dweck (1998), which categorized praise into that 
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which is given for ability, and that which is given for 
effort (Mueller & Dweck, 1998). The discrepancies among 
the two types of praise presented by Mueller and Dweck are 
included in the workshop, and praise for effort is 
encouraged (e.g., Dweck, 1999; Hartley-Brewer, 2007). 
Lastly, the workshop adopted the framework of Joyce 
Epstein (1991) with respect to parental involvement. The 
workshop provides a brief overview of the six types of 
parental involvement as classified by Epstein; four of 
these six types are more thoroughly discussed. The four 
key types of parental involvement that the workshop 
encouraged were communication, volunteering, learning at 
home, and decision making (Epstein, 1991).
All the frameworks and theories (e.g., Dweck & 
Leggett, 1988; Mueller & Dweck, 1998; Baumrind, 1971; 
Epstein, 1991) incorporated into the workshop were 
presented in two separate sessions, each lasting two 
hours. During the workshop, the participants had the 
opportunity to follow along with their own manual which 
was created based on the research incorporated into the 
workshop. The participant manual contained important 
activities, information, and outlines. The participants 
also had the opportunity to ask questions, implement the 
newly learned skills, and interact with one another.
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Moreover, the workshop allowed the participants to share 
their experiences as parents. The manual used by the 
instructor was developed based on the theoretical 
frameworks used to develop the workshop (e.g., Dweck & 
Leggett, 1988; Mueller & Dweck, 1998; Baumrind, 1971; 
Epstein, 1991). Additionally, the instructor's manual 
incorporated a variety of teaching methods which research 
(e.g., Gagne, 1962; Good & Groews, 1979; Rosenshine & 
Stevens, 1986) has shown to be effective.
Conclusions
Given the direction that our school systems have 
taken, in which a performance goal orientation is often 
promoted in the classroom setting, parents and caregivers 
are in need of being educated on the ramifications 
associated with a performance goal orientation (e.g., 
Lomotey & Swanson, 1989; Dweck, 1986). In 2001, after the 
No Child Left Behind (NCLB) Act of Congress was enacted, 
schools were forced to adopt an outcome-based approach 
(Cochran-Smith, 2005). In order to obtain federal funding, 
schools face the challenge of having their students meet 
specific grade-level standards (Cochran-Smith, 2005). As a 
result, schools and educators have restructured their 
approach to teaching (Jennings & Stark-Rentner, 2006).
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Currently, the priority is for children to perform 
well on standardized testing, regardless of what the 
implications might be for long term retention of 
information and application of knowledge (Jennings & 
Stark-Rentner, 2006). It can be said that schools have 
shifted their focus from a learning experience to that of 
performing better than others. In essence, a strong 
performance goal orientation in children is being fostered 
by the public school system.
In an attempt to address the detrimental effects that 
the NCLB policies may have on children, 'Learning is the 
Goal' seeks to inform parents and caregivers of the 
important role that they play in helping shape the 
academic goals that their children develop. At the same 
time, the workshop aimed to offer parents and caregivers 
an opportunity to obtain information which will enable 
them to encourage a learning goal orientation in their 
children. Because there are so few resources available to 
parents and caregivers on the nature, origins, and 
implications of children's academic achievement goals, 
this workshop is both novel and needed.
The present workshop attempts to respond to an 
immediate need in the educational domain of children. 
Based on the piloting of this workshop as described here, 
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there are high hopes that 'Learning is the Goal' can help 
parents promote a learning goal orientation in their 
children. In fact, all five mothers who participated found 
the workshop to be very useful and would highly recommend 
it to others. The ultimate goal of the workshop is for 
parents and caregivers to leave with knowledge and the 
appropriate skills that will encourage them to support 
learning in their children. Further application of this 
workshop could prove to be of most benefit to parents and 
children, in that it would encourage children to develop 
learning goals, which in itself would promote a variety of 
positive outcomes.
Recommendations
Despite the general success of this initial 
implementation of the workshop, certain limitations 
deserve attention. Furthermore, areas of improvement 
should be addressed. In particular, it would be beneficial 
to assess the children's goal orientation as perceived by 
the parents and caregivers, prior to beginning the 
workshop. A re-assessment at a later time would help 
determine if in fact the workshop can help promote a 
learning goal orientation. At the same time, it would 
provide parents with a longer time-span which would enable
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them to implement the skills that are taught during the 
workshop. ;
In line with assessing the goal orientation of 
children, it may also be helpful to assess the goal 
orientation of parents and caregivers themselves. Having 
information as to the types of goals that they have 
developed, may assist them in understanding what types of 
goals they promote in their children prior to their 
participation in the workshop.
A recurring theme amongst the participants was their 
recommendation to increase the availability of the 
workshop for other parents and caregivers. Therefore, 
future implementation of the project should seek to 
present the workshop in a setting that is accessible to a 
variety of parents and caregivers. For example, presenting 
the workshop in schools may lend itself to the recruitment 
of more participants. Furthermore, the workshop could 
become an effective component of school's ongoing efforts 
to involve parents in their children's education and 
promote parent-teacher and parent-staff interactions.
With the expansion of the workshop comes the need to 
address limitations which may impact the benefits of the 
workshop. In particular, the workshop was developed for 
English-speaking parents. However, given the language
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barrier, many parents and caregivers may be left without 
the opportunity to participate. Further work on this 
project should focus on developing the workshop in a 
variety of languages in order to increase its 
applicability.
Another limitation of the project is associated with 
a particular topic presented through the workshop, which 
is parenting styles. Diana Baumrind's parenting styles as 
presented in her 1971 typology have come under much 
scrutiny as some believe that the outcomes associated with 
each parenting style differ amongst cultures (e.g., 
Sorkhabi, 2005; Stewart & Bond, 2002; Kotchick & Forehand, 
2002). The problem arises in that the workshop is 
promoting a particular parenting style, which may not be 
equally beneficial across all cultures, SES groups, or 
neighborhoods. In an attempt to further increase the 
validity of this project, it is important to address 
issues of cross-cultural validity. Regarding this 
controversy, however, it should be noted that the core 
components of authoritative parenting appear least subj ect 
to variable outcomes across cultures (e.g., Kagitcibasi, 
1996), and it is these components that are the focus of 
the workshop.
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A limitation of the results presented in this project 
was the small sample. Further implementation of the 
project should seek to recruit a larger number of 
participants to further analyze the response obtained 
through the workshop evaluation. The workshop evaluation 
itself may be improved by incorporating a section where 
participants are specifically asked to offer 
recommendations which could help improve the workshop.
In summary, the project and workshop presented herein 
can be enhanced on many levels. Yet, regardless of the 
limitations and potential improvements, 'Learning the 
Goal' has a promising future in that it may help minimize 
the negative impact that our performance-driven school 
systems may have on children. Distinctively, the workshop 
can help produce better parents, who are involved and 
better able to deliver appropriate praise. As a result, we 
will be able to more often encounter children who take✓
pleasure in learning, are focused on acquiring further 
knowledge, and enjoy challenging tasks.
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What is important is to keep learning, 
to enjoy challenge, and to tolerate 
ambiguity. In the end there are no 
certain answers.
-Martina Horner,







College of Social and Behavioral Sciences 
Department of Psychology
Informed Consent
You are invited to participate in a workshop that promotes a learning goal orientation in 
elementary school children by providing parents and caregivers with valuable knowledge on parenting 
styles, praise, and parental involvement. The project is being conducted by Connie Medinilla, a graduate 
student in the MACD Program. This project has been approved by the Institutional Review Board of the 
California State University at San Bernardino. A stamp indicating this should appear somewhere on this 
form. The University requires that you give your consent before participating.
As part of this project, you will participate in a two-day workshop. The two sessions are 
separated by one week, and two hours of material are presented during each session. The workshop 
consists mainly of formal instruction. However, there are practice activities throughout the sessions as 
well as take-home activities. As part of the workshop, you will be learning about parenting styles, the 
differences between praise for effort and praisejor ability, as well as parental involvement. Specifically, 
you will learn how the previously mentioned factors contribute to a learning goal orientation in children. 
At the end of the second session, you will be asked to complete an evaluation of the workshop. At the 
discretion of your instructor, you may receive 11 units of extra credit for your participation in this study. 
To receive extra credit, you must participate in both workshop sessions.
Be assured that any information you provide during the workshop and on your evaluation is 
completely anonymous. All data will only be reported in group format, therefore, your individual 
resppnses will not be distinguishable from the responses of other participants.
Please read the following before indicating that you are willing to participate.
1. The project and workshop have been explained to me and I understand the explanation that has 
been given and what my participation will involve.
2. I understand that I am free to choose not to participate in this project without penalty, free to 
discontinue my participation in this study at any time and am free to choose not to answer any 
questions that make me uncomfortable.
3. I understand that I will be providing no identifying information and that my responses will remain 
anonymous.
4. I understand that at my request, I can receive additional explanations of this project after my 
participation is completed.
By placing an X in the space below, I acknowledge that I have been informed of, and that I understand, 
the nature and purpose of this study, and I freely consent to participate. I also acknowledge that I am at 
least 18 years of age.
Participant’s X
Date:
CALIFORNIA STATE UNIVERSITY SAN BERNARDINO 
PSYCHOLOGY INSTITUTIONAL REVIEW BOARD SUB<COMMnTEE 
APPROVED 1 119 /, 09 vom AFTER_1 _ /19 jlO 
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Ths California State University
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Learning is the Goal
Welcome to the workshop titled, “Learning is the Goal.” As a parent or 
caregiver, your willingness to attend this workshop means that you are committed to 
ypur child’s learning. The objective of this workshop is to provide you with the 
necessary knowledge and skills that will enable you to foster a learning goal 
orientation in your child.
This workshop consists of two sessions which will each be two hours in length. 
You will return for the second session a week after attending the first session. During 
those two sessions, you will cover important topics that play a role in your child’s 




During the first session, you will become acquainted with the academic 
achievement goal theory and will learn about the two types of goal orientation. 
Following that, the role of parenting as it relates to the development of a goal 
orientation will be discussed. During the second session, you will discuss the 
remaining topics, praise and participation, as they relate to the types of learning goals 
that children develop. Through a combination of formal instruction, exercises, and 
activities, you will learn to encourage advantageous academic achievement goals in 
your children while strengthening your skills to become a more effective parent or 
caregiver.
We hope that you are ready to embark on a learning experience that will 
provide you with an opportunity to impact your child’s life in a positive manner. We 




Academic Achievement Goal Theory
-What is it?
Learning -VS- Performance Goals
-Importance and Implications:
What types of outcomes are these goals related with?
What type of goal is most adaptive?
-Where do achievement goals come from?
The 3 P’s: Parenting, Praise, and Participation
Parenting
-What is it?
Diana Baumrind’s Theory 
Parenting Styles














-What does it mean to be involved?
Types of involvement
How to be involved
Academic Achievement Goal Theory
This type of goal 
focuses on the desire 
to acquire additional 
knowledge or master 
new skills.
▼
This type of goal is 
based on a desire to 
look good and receive 





Response Patterns: Response Patterns:
-demonstrate self-efficacy 
-increased confidence 










What’s My Goal Orientation?
Directions: Please read each description and decide whether the student is more likely 
to have a learning goal orientation or a performance goal orientation.
1. My focus is on the process of learning.
2. For me, uncertainty is threatening.
3. I view errors as failure.
4. I often ask myself these sorts of questions: How can I do it? What will I learn?
5. I view my teacher as someone who either rewards me or punishes me.
6. I do my homework because I don’t want to look dumb.
7. I enjoy figuring out new ways to solve a problem.
8. It is important to me for the teacher to think that I did a good job.
9. My focus is on the outcome.
10.1 view knowledge as something that can change and grow.
11.1 view the learning process as something that occurs gradually.
12.1 think that my ability to learn is fixed and not malleable..
13. My goal is to get better grades than other students in my class.
14.1 enjoy challenging tasks even if it means I will make lots of mistakes.




Diana Baumrind & Parenting Styles
Diana Baumrind carried out a series of interviews and completed observations, 
which led her to classify parenting behaviors as consistent with one of three 
styles:
An Authoritative Parentins Style
An Authoritarian Parentins Style 
A Permissive Parentins Style
The parenting styles identified by Diana Baumrind can be seen as varying along 
two dimensions: demandingness and responsiveness. The authoritative parenting 
style consists of parental qualities that include emotional support, effective 
communication, firm-limit setting, and responsiveness. Parents that exhibit this 
type of parenting style encourage communication and openly discuss decisions 
and choices with their children. The authoritarian parenting style is identified by 
demanding and strict parenting. Children who experience this parenting style 
often times see their parents as controlling and are not encouraged to participate in 
shared communication. Lastly, the permissive parenting style consists of few 
demands or limits placed on the child. Often times, permissive parents do not 








Demandingness (-) Demandingness (+)
Responsiveness (+) PERMISSIVE AUTHORITATIVE





1) Tell your child how their behavior makes you feel. 
“Ifeel.....”
2) Identify the Behavior.
“when....
3) Explain the effect that the behavior has on you (it 
should be a tangible effect).





Directions: Create I-messages that are appropriate for each situation described below.
a) Jenny, who is 5 years old, is in the sandbox with two other children. Suddenly, she 
starts throwing sand at the other children.
b) Victor doesn’t want to work on his homework. Instead, he starts playing video 
games. Victor recently started High School
c) Hannah is 8 years old and has a habit of jumping on her bed. You observe her and 
want her to stop jumping on them bed because you are afraid that she may get hurt.
d) When you pick up Johnny from his 2nd grade class, his teacher tells you that he 
was given a time-out during recess because he hit a fellow classmate.
e) Marcus just turned 17 years old, and has become more aggressive with his 10 year 
old sister, Annie. You observe Marcus push Annie in the kitchen.
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Setting Limits
Three simple steps that can be used to set 


















Take a moment and think of how you praise your 
child(ren). Write down some of the statements you 




Emphasizes effort and persistence. 
Promotes a growth mind-set.
Focus is on learning.
I
Examples of Effort Praise: 
-’’Good Job. You are really 
working hard.”
-’’You did great. Your studying 
paid off.”
-’’You didn’t give up and kept 
trying. That’s great.”
Emphasizes ability and intelligence.
Promotes a fixed mind-set
Focus is on performance.
Examples of Ability Praise: 
-’’You are so smart. I wish all my 
students were like you.” 
-’’Good Job! You got the right 
answer as usual.”





Directions: Read each scenario and provide praise for effort.
A. Ana comes home with her report card and got all A’s and B’s.
B. Joey just got his test back, which he told you he studied hard for. However, he 
gets a D.
C. Diane is taking piano lessons and has improved dramatically since she started.
D. Melissa is the only one observed cleaning up her work area after completing 
her science lab.
E. Zack outscores the other players with 15 points at this soccer game.
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What to Avoid when Giving Praise
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Say It Right
Directions: Read each statement on the left column and rephrase it positively in the 
right column. Three examples are provided for review.
Why don’t you say this... Like this...
EX. #1: “Don’t grab the dog by its tail.” “You can pet the dog on its head.”
EX. #2: “Don’t touch the glass vase or it’ll “The glass vase is for decoration.” 
break.”
EX. #3: “Don’t hit your sister with the 
umbrella.”
“The umbrella needs to stay on the table.”
1. “Stop playing with your food.”
2. “Don’t leave the door open.”
3. “Don’t touch the belongings of your 
peers.”
4. “You cannot eat the cookie until you 
eat your dinner.”
5. “Stop throwing trash on the floor.”
6. “Stop splashing water in your 
brother’s face.”









Epstein’s Model of Parental Involvement
Epstein
Parenting
This type of involvement refers to the role of 
parents in creating a learning environment for the 
child. It also refers to parenting skills utilized to 
meet the children’s needs.
Communicating
This type of involvement refers to the interaction 
between the parents and the school in terms of the 
child’s education and learning.
Volunteering
This type of involvement refers to the level of 
participation on behalf of the parents in terms of 
school related activities. Primarily, the help and 
support of parents is emphasized.
Learning at Home
This type refers to the parent’s ability to provide the 
child with learning opportunities outside of school. 
Specifically, it has to do with learning opportunities 
at home.
Decision Making
This refers to the parent’s involvement in decisions 
having to do with the child’s academics. Parents 
should be involved in the decisions made at school 
which may impact the child.
Collaborating with 
Community
This type of involvement refers to the parent’s 
ability to identify and utilize resources in the 




You may take additional noted on this page as the instructor describes these 4 types of 
involvement in further detail.
Communication Volunteering
Learning at Home Decision Making
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• [ Family Meetings:
What it’s All About
Family Meetings should be held regularly and all family 
members should attend. The following are guidelines that will 
help your family meeting be successful.
1. Model communication & use I-Messages.
2. Focus on the topic & do not get sidetracked.
3. Take time to offer praise (make sure it is praise for effort).
4. Set time limits to prevent your child(ren) from becoming 
disengaged.
5. Allow everyone to participate & do not speak over one 
another.
6. Focus on ‘WE’ not on T.’
7. Always demonstrate respect & open-mindedness.
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I Have Goals Too!
Directions: Use this sheet to set goals for yourself
Example:
I will use an I-Message at least I time per day.
















Sunday Monday Tuesday Wednesday Thursday Friday Saturday
Goal #2:
Sunday Monday Tuesday Wednesday Thursday Friday Saturday
Goal #3:




for participating in the
“Learning is the Goal” workshop!
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Learning is the Goal
Presenters Manual
Welcome to the workshop titled, ‘Learning is the Goal? As the presenter, it 
will be your responsibility to become well acquainted with the material presented 
herein, so that you may effectively convey the information to the participants. It will 
be important that you adhere to the information included in your manual, so that all 
participants may receive comparable workshops.
The material that you are responsible for presenting has been clearly outlined 
in this manual. The content should be read as written. However, familiarization with 
the material will allow you to interact with the participants. When a response from 
participants is expected you will be prompted by the manual. Your manual also 
contains suggestions and directions that have been italicized and should not be read 
out loud. Your manual also contains the same activities that are in the participants 
booklets. The examples are for your use and will help you answer questions. Once 
again, you are encouraged to review the information beforehand so that you may better 
engage your audience.
Best Wishes as you prepare to present the workshop titled ‘Learning is the Goal?
Begin to read:
Welcome everyone to the workshop titled ‘Learning is the Goal? The 
workshop is a 4 hr. workshop. However, it has been separated into two 2 hr. sessions. 
Today, you will be spending two hours with me, and in a week you will be returning 
for an additional two hours.
I would first like to commend all of you for being here, as it probably means 
that you have taken an interest in the education and learning of the child or children 
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that you have at home. Our goal through this workshop is to equip you with 
knowledge and skills that will help you foster positive development in your children. 
You have each been provided with a manual that will guide you throughout the 
workshop. Your manual contains important information so that you may follow along. 
The manuals are yours; therefore, please feel free to take notes in them. Also included 
in your manuals are the activities that we will work on both during the workshop and 
when you return home and apply what you have learned. Before jumping into our first 
topic, why don’t you take a few minutes to read over the introduction to this workshop 
which is found on page 2 in your booklets.
Allow time for the participants to read Page 2.
Now that you’ve read that short introduction, I would first like to present the workshop 
overview, so that you may know exactly what material you can expect to cover. So, if 
you will, please turn to page 3 in your booklets as I review the topics that we will 
cover.
Below is a general outline of the topics that will be covered in the workshop. Simply 
read the topics that will be covered each day.
Course Overview
Day 1:
Academic Achievement Goal Theory
-What is it?
Learning -VS- Performance Goals
-Importance and Implications:
What types of outcomes are these goals related with?
What type of goal is most adaptive?
-Where do achievement goals come from?
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-What does it mean to be involved?
Types of involvement
How to be involved
Before proceeding, ask the participants if they have any questions or need 
clarification on anything that has been explained up until now.
So now that we know how this workshop is outlined, let’s move forward to our 
first topic which deals with a theory developed by three individuals in the late 1970’s 
and early 1980’ s: Carol Dweck, John G. Nicholls, and Carole Ames. The theory 
sought to explain the motivation of individuals to succeed at school. Have you ever 
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wondered what motivated you to excel in school? Or what motivates certain students 
to excel when faced with a challenge while others become helpless? It was these sorts 
of questions that prompted Dweck, Nicholls, and Ames to present their theory. The 
theory is based on the idea that in an academic setting, students are motivated by the 
types of achievement goals they develop. An achievement goal defines the purpose of 
achievement behavior. The achievement goals that students develop can be determined 
by the behaviors that they exhibit. After all, it makes sense that our behaviors are a 
function of what we hope to achieve.
Specifically, the theory identifies two types of goals identified by Carol Dweck 
and Ellen Leggett in 1988. Page 4 of your booklets presents the two types of goals: 
learning goals and performance goals. Learning goals are also often referred to as 
mastery goals. With a learning goal the focus is on a desire to obtain knowledge and 
acquire new skills. On the other hand, with a performance goal the focus is on a desire 
to look good and gain favorable judgment from others. For example, a student that 
approaches a new task with a desire to learn regardless of tire outcome can be said to 
have a learning goal orientation. Contrary to that, a student that approaches a familiar 
task because he or she knows that they will have a successful outcome can be said to 
have a performance goal orientation.
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As mentioned before, the type of goal orientation that a student has developed 
can be identified by their behaviors. As we discuss some of the response patterns 
associated with each type of goal orientation, I invite you to start thinking of what type 
of goal orientation your child has. By identifying where your child stands, you will be 
able to apply what you learn in a way that either promotes or fosters a learning goal 
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orientation. Let’s first take a closer look at the response patterns associated with 
learning goals. The response patterns can be observed when a student is presented with 
a challenging task. Students with a learning goal orientation will demonstrate 
self-efficacy. This means that the student holds the belief that he or she can be 
successful with the task at hand. Furthermore, these students find it easier to 
concentrate, they have a positive affect, and they engage in self-monitoring while 
displaying self confidence. On the other hand, students with a performance goal * 
orientation will be more likely to demonstrate learned helplessness. This means that 
students adopt the belief that they cannot succeed and, therefore, often become 
dependent on others. Additionally, these students tend to have a negative affect and 
decreased confidence as they perceive themselves negatively. Further, they find it 
difficult to concentrate on tasks. In summary, it is important that you observe the 
response patterns in your child when they are presented with a novel task so that you 
may be able to identify their goal orientation. To develop the ability to tell the 
difference between a learning goal orientation and a performance goal orientation, we 
are going to complete an activity. If you turn to page 5 in your booklets, you will find 
descriptions of various students that either have a learning goal orientation or a 
performance goal orientation. Please take a few minutes to read through each 
description and decide what type of goal orientation each student has.
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Example of ‘What’s my Goal Orientation? ’ activity found in the participant !s booklet. 
Allow 15 minutes for this activity.
What’s My Goal Orientation?
Directions: Please read each description and decide whether the student is more likely 
to have a learning goal orientation or a performance goal orientation.
1. My focus is on the process of learning, (learning)
2. For me, uncertainty is threatening, (performance)
3. I view errors as failure, (performance)
4. I often ask myself these sorts of questions: how can I do it? What will I learn? 
(learning)
5. I view my teacher as someone who either rewards me or punishes me.
(performance)
6. I do my homework because I don’t want to look dumb, (performance)
7. I enjoy figuring out new ways to solve a problem, (learning)
8. It is important to me for the teacher to think that I did a good job (performance)
9. My focus is on the outcome, (performance)
10. I view knowledge as something that can change and grow, (learning)
11. I view the learning process as something that occurs gradually, (learning)
12. I think that my ability to learn is fixed and not malleable, (performance)
13. My goal is to get better grades than other students in my class, (performance)
14. I enjoy challenging tasks even if it means I will make lots of mistakes, (learning)
15. I think that in order to be a good student, I need to memorize facts.
(performance)
Read each description out loud and allow the participants to answer. You may call on 
individuals or allow the participants to answer as a group. Provide them with the 
correct answer to each statement.
The activity we just completed helps to give you a better idea of how each goal 
orientation is manifested. What we want to encourage, of course, is a learning goal 
orientation. The reason is simply because research has shown that overall, learning 
goals are most adaptive and yield favorable outcomes. This means that students who 
adopt a learning goal orientation tend to be better rounded students. Not only do they 
do well in school, but they also feel good about themselves and are motivated to learn.
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Additionally, the favorable outcomes that we observe in young students are likely to be 
sustained as students grow and enter college if as parents or care providers, we are able 
to foster a learning goal orientation.
PARENTING
Now that you have a better understanding of the types of goals that can be 
developed by students and are aware that a learning goal orientation is most favorable, 
we are going to move on to discuss how we can promote a learning goal orientation. 
Primarily, this workshop focuses on three factors that have been found to influence the 
adoption of academic achievement goals. Your task will be to gain knowledge on 
those three factors so that you may encourage learning goals in children. Today, we 
will refer to the three factors as the three P’s, for parenting, praise, and participation. 
During the next session, we will be taking a closer look at praise and participation. 
However, for the remainder of today we will be focusing on parenting. Specifically, 
we will be looking at Diana Baumrind’s parenting model. You will be able to identify 
what style of parenting you use and you will learn to implement a parenting style that 
will not only help your child develop learning goals, but will also produce other 
positive outcomes.
Why don’t we start by taking a closer look at who Diana Baumrind was and 
what theory she is well known for. If you turn to page 6 in your booklets, you will find 
a brief description of Baumrind’s parenting styles. Let’s take a few minutes to read 
that individually.
Allow 5 minutes for the participants to read it. Then read it one time out loud.
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Diana Baumrind & Parenting Styles
Diana Baumrind carried out a series of interviews and completed 
observations, which led her to classify parenting behaviors as consistent 
with one of three styles: authoritative, authoritarian, or permissive. The 
parenting styles identified by Diana Baumrind can be seen as varying along 
two dimensions: demandingness and responsiveness. The authoritative 
parenting style consists of parental qualities that include emotional support, 
effective communication, firm-limit setting, and responsiveness. Parents 
that exhibit this type of parenting style encourage communication and 
openly discuss decisions and choices with their children. The authoritarian 
parenting style is identified by demanding and strict parenting. Children 
who experience this parenting style often times see their parents as 
controlling and are not encouraged to participate in shared communication. 
Lastly, the permissive parenting style consists of few demands or limits 
placed on the child. Often times, permissive parents do not provide 
boundaries, and although these parents may be warm they can also be 
indulgent and uninvolved.
What three parenting styles were presented by Diana Baumrind?
Allow time for participants to respond. After the three parenting styles have been 
identified, continue.
So, based on Baumrind’s research she identified an authoritarian parenting 
style, an authoritative parenting style, and a permissive parenting style. Simply based 
on the short descriptions that you read on each style of parenting, which do you think 
we will be promoting today? Allow time for someone to respond, and then ask: Why 
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did you select that parenting style? The answer you are looking for is an authoritative 
parenting style. Therefore, correct the participants if the wrong response is provided.
Knowing that the parenting style that we will be promoting is the authoritative 
style, let’s begin by taking a closer look at the other two parenting styles which are 
most often associated with negative outcomes. On page 7 of your booklets, you have 
space under each parenting style, so that you may write down the characteristics that 
stand out to you as representative of each parenting style. You may also want to write 
down the outcomes that are most often associated with each parenting style. 
AUTHORITARIAN PARENTING
We will first look at the authoritarian parenting style. These parents are what I 
refer to as the ‘drill sergeant parents.’ Parents who exhibit this type of parenting style 
like to impose rules simply because they can. Children may question certain rules and 
expectations, yet these parents have the ‘because I said so’ type of response. These 
parents have very firm limits and expectations that may be unattainable or 
unreasonable. They rarely communicate with their children and affection is limited. 
These parents can be very controlling and they value obedience. In terms of the two 
dimensions that Baumrind describes, these parents have high levels of demandingness 
and low levels of response, as illustrated in page 8 in your books.
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Parenting Style Model (Page 8 in Participant’s Booklet)
Demandingness (-) Demandingness (+)
Responsiveness (+) PERMISSIVE AUTHORITATIVE
Responsiveness (-) PERMISSIVE AUTHORITARIAN
Before we move on and start discussing some of the outcomes associated with 
an authoritarian parenting style, I’d like to point out that parenting styles have been 
found to be related to outcomes in various developmental domains. Such domains 
include social development and cognitive development.
For the most part, children that experience an authoritarian parenting style tend 
to have lower-self esteem, poorer social skills, and their school performance is 
moderate. Additionally, they tend to suffer from depression. In terms of problem 
behavior, children from authoritarian parents may often exhibit aggressive behavior 
and may have difficulties expressing their emotions appropriately.
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PERMISSIVE PARENTING
The other parenting style that can also be detrimental to children is the 
permissive parenting style. These are the parents that I refer to as the parents that 
simply ‘give in? These parents often find themselves wanting to be too much of a 
friend to their children, and therefore experience difficulty when it comes to setting 
boundaries. As a result, the children of these parents often do as they please. Although 
these parents may be responsive, it doesn’t compensate for their lack of firmness.
Consequently, in terms of school performance, these children often do not 
perform very well in school. Additionally, they are more likely to engage in problem 
behaviors. Nevertheless, some studies have shown that these children are less likely to 
experience depression and have good social skills. Overall, however, this parenting 
style does not produce the most desirable outcomes in children.
AUTHORITATIVE PARENTING
It is now time to move on and discuss authoritative parenting. This parenting 
style is characterized by a balance of responsiveness and firmness. These are parents 
that give choices, but also set limits. They also know how to appropriately 
communicate with their children. Although it may be challenging to implement an 
authoritative parenting style, research has shown that it is in fact related to the best 
child outcomes. In terms of achievement motivation, an authoritative parenting style is 
most often predictive of a learning goal orientation. Therefore, by the end of today we 
hope that you will be equipped with some basic knowledge that will empower and 
motivate you to be an authoritative parent.
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There are many characteristics that set apart the authoritative parenting style 
from the other two. However, today we will focus on communication and the ability to 
focus on the positive. Communication between a parent and a child begins from the 
moment that child is born. You communicate with your infant through gestures, facial 
expression, and body language until he or she becomes verbal. Too often, parents do 
not realize that impact that the quality of communication has on children. Take a 
moment and think about a time where your child was doing something that you did not 
approve of. Ask yourselves: How did I respond? How did I communicate my 
disapproval? (Give a moment for participants to reflect)
Now, if you are completely satisfied with how you communicated your 
disapproval to your child, great job! It may mean that you are adequately 
communicating with your child. However, chances are that all of us at some point or 
another have yelled at, blamed, and shamed our children. You may be thinking, ‘well 
yeah, but I rarely do that’ or perhaps your thinking ‘well, that’s the only way he 
listens.’ Unfortunately, even if we’ve only communicated with our child 
inappropriately once, I guarantee you that they remember. It is also important for you 
to keep in mind that children can learn to respond to appropriate and respectful 
communication. So, if you feel that respectful and appropriate communication would 
not work with your child, all it takes is consistency on your behalf. Once your child 




One of the best ways to communicate appropriately and respectfully with your 
children is by utilizing I-messages when you disapprove of your child’s behavior. 
I-messages can be used tp share your feelings with your child without placing blame 
on your child. However, it does require you to listen to your child’s feelings. You must 
also be able to identify the undesirable behavior so that the focus is on the behavior 
not the child. It is not difficult to use I-messages, but it does take practice especially if 
you’re not used to using them. On page 9 of your booklets, you will find four quick 
steps that will assist you in structuring your I-messages.
Example ofpage 9 in participant's booklet.
1) Tell your child how their behavior makes you feel.
“I feel.... "
2) Identify the Behavior.
“when.... ”
3) Explain the effect that the behavior has on you (it should be a 
tangible effect).
4) Resolve the behavior.
“instead... "
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First, you need to be able to tell the child how the behavior makes you feel and 
it’s quite as easy as filling in the blank in the outline provided in your booklets. If you 
feel scared, then tell your child, “I feel scared.” You will then want to identify the 
behavior. So, you could say, “I feel upset when you throw your toys,” The third step is 
optional, but here you would point out the tangible effect that the behavior has on you. 
In some situations, you may not be able to identify a tangible effect, therefore, use this 
step as it applies. In the example we are using you could say, “because I worry that you 
will hurt someone.” Lastly, you want to resolve the behavior by presenting or 
suggesting something that will deter the child from engaging in the behavior. You may 
want to say, “instead why don’t you hand over your toys nicely.” The final I-message 
would read, “I feel scared when you throw your toys because I worry that you will hurt 
someone. Instead why don’t you hand over your toys nicely.” You are telling the child 
that his behavior is not okay without blaming and at the same time you are helping 
your child replace the inappropriate behavior with an appropriate one. Before I let you 
practice creating your own I-messages, I want to point out something that it very 
important. How many of you have toddlers? Those of you that do or those of you that 
remember those years may be thinking that the example we used is too long. Well, this 
is where you need to be creative and customize your I-messages. If you know your 
child has a short attention span, don’t make your I-messages too long. You want to be 
able to utilize this communication skill so that it is beneficial to your child.
On page 10 of your booklets, there are five scenarios in which children of 
different ages are engaging in some undesirable behavior. You may want to get in 
small groups and read each scenario. Once you are done, create an I-message that 
could be used in each situation. Once everyone is done, we will all share what we 
came up with.
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Allow 15 minutes for this activity.
Practice Exercise: I-Messages
Participants will create I-messages that are appropriate for each situation 
described below:
a) Jenny, who is 5 years old, is in the sandbox with two other children. 
Suddenly, she starts throwing sand at the other children.
b) Victor doesn’t want to work on his homework. Instead, he starts playing 
video games. Victor recently started High School.
c) Hannah is 8 years old and has a habit of jumping on her bed. You observe her 
and want her to stop jumping on them bed because you are afraid that she 
may get hurt.
d) When you pick up Johnny from his 2nd grade class, his teacher tells you that 
he was given a time-out during recess because he hit a fellow classmate.
e) Marcus just turned 17 years old, and has become more aggressive with his 10 
year old sister, Annie. You observe Marcus push Annie in the kitchen.
Allow time for the participants to share their responses. Encourage them to refer back 
to page 9 in their booklets, to review the steps in creating Emessages. Praise them for 
their correct answers and provide guidance and suggestions if their response is 
incorrect.
Well, now that you’ve had an opportunity to practice I-messages, I hope that 
you will continue to use them. On page 12 of your booklets, you have an assignment 
that should be completed by the next session. Basically, we want to see how often 
you’re going to utilize I-messages now that you know how to create them. Before we 
leave here today, I’ll explain the instructions more thoroughly.
SETTING LIMITS
Let’s move forward, shall we? The last thing we will be discussing today is the 
ability to set limits. As an authoritative parent, it will also be important that you are 
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able to set limits as this will decrease undesirable behavior and it will facilitate 
communication. Setting limits can be very easy, in fact all you need to do is follow 
three steps. On page 11 of your booklets, you will find an outline that you can 
complete as I further discuss limit setting.
Below is the outline that is found in the participant’s booklet as well as an example of 
what the outline should look like after you discuss limit setting. Answers from the 
participants do not need to match exactly.
Setting Limits Setting Limits
Three simple steps that can be Three simple steps that can be
used to set limits. used to set limits.
D Explain D Explain the limit that is being 
set.
Ex: Ex: “Crayons are not for 
writing on the walls.”
2) State 2) State the conseauence for the 
continued behavior.
Ex: Ex: If you keep it up, you’ll 
need to find another activity.”
3) Follow 3) Follow through with the 
consequence(s).
Ex: Ex: “Ok, it’s time to clean up 
and find something else to 
do.”
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Setting limits may at first seem like a difficult task, because it is very possible 
that if your children aren’t used to it, they will test your limits. However, as with 
everything, you want to be consistent and stand firm behind the limits that you are 
setting as long as they are age-appropriate. You first want to explain what limit you are 
setting. You can’t expect children to know what your expectations are unless you tell 
them. For example, if your child is using his crayon to draw on other things aside from 
a piece a paper, a limit needs to be set. So, you would explain what limit you are 
setting. How could we communicate the limit that we are trying to set?
Allow time for the participants to respond. Below is an example of a corrent answer: 
“Crayons are not for writing on walls. You can write on the piece of paper. ” 
Praise participants that provide good answers. Provide guidance if an inappropriate 
response is given.
After you set limits, one of two things will happen. The child will cease the 
behavior that violates the limit or the child will test the limit. If your child understands 
the boundary that you have explained, you do not need to proceed to the second step. 
However, if your child continues to exhibit inappropriate behavior, you will need to 
move forward and implement the second step. With the second step, you want to state 
the consequences should they choose to continue with the undesirable behavior. 
Continuing with out example of the child that is using his crayons to write on the 
walls, how could we go about stating the consequences?
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Allow time for the participants to respons. Below is an example of a corrent answer: 
“If you continue to write on the walls, we will need to move on to another activity. 
Praise participants that provide good answers. Provide guidance if an inappropriate 
response is given.
Stating the consequence or consequences will give the child a choice. They can 
either stop their behavior or they will suffer a consequence. At the same time, 
however, you want to make sure that you aren’t implementing harsh consequences that 
will result in a child that is afraid to be a child. Age-appropriate restrictions are 
probably the best consequences to utilize with your children. In our example, the 
consequence would be that the child would have to leave the crayons and move on to 
another activity given that the crayons aren’t being used correctly. Once again, the 
child will make a choice here. The child will either stop the behavior to avoid the 
consequence or they will continue the behavior. If they continue the behavior, your last 
step is to follow through with the consequence. You will want to explain why their 
behavior wasn’t appropriate and why you are implementing the consequence. In 
situations, where the child becomes upset after you implement the consequence, you 
will want to stay with the child.
CONCLUSION
Remember, authoritative parenting is about setting limits while being warm 
and nurturing. Hopefully, today you’ve gained some insight as to important 
components that will enable you to exhibit the characteristics associated with an 
authoritative parenting style. Positive communication and limit setting will allow help 
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you provide parenting that will promote a learning goal orientation. Perhaps the link is 
not obvious, however, firm and warm parenting has been found to be associated with 
learning goals. Through the skills and knowledge that you have gained today, you will 
be able to promote behaviors in your children that will carry into their classroom 
settings.
In order to encourage the application of the skills that you learned today, I am 
going to ask that you complete the assignment that I mentioned earlier today. If you 
refer to pagel2 in your booklets, you will find a sheet that will help you track how 
many I-messages you use during the coming week. You may not be able to capture 
every I-message that you use, but attempt to keep a count and at the end of the day 
make a note of it. If you didn’t implement any I-messages, then write zero for the day. 
In those case, take a moment to reflect back and see if you can think of a situation in 
which it would have been beneficial to utilize an I-message. If you think of an 
example, make sure you make a note of it. On the days where you implemented 
I-messages, you will also want to include information on the I-message that you found 
to be most effective. The instructions are listed on the page, and we will be sharing 
your answers during our next session.
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Example of the participants assignment sheet: ‘‘Tracking I-Messages ”






I hope that you have benefited from today’s session, and that you will return to 
the second session which is scheduled in two weeks from today. In order for you to 
truly gain an understanding of how the three P’s promote a learning goal orientation, 
we encourage and recommend that you attend the second session. At the end of the 
workshop, aside from leaving with useful skills, you will also have the opportunity to 
provide feedback. We hope to see you back!
103
Day #2: Praise and Involvement
Hello, and welcome back to everyone. I am glad to see you here and can’t wait 
to hear about your experiences while applying the skills you learned at the last session. 
Before we begin, lets quickly review what we will be covering today. You may refer to 
page 3 in your booklets where you will find an outline for the topics that we will cover 
today.
Below is the outline for day 2 found on page 3 of the participant's booklet. Simply 












-What does it mean to be involved?
Types of involvement
How to be involved
Before we jump into discussing our second 4P’ that promotes a learning goal 
orientation which is praise, why don’t you pull out the sheets where you tracked your 
I-messages last week. As you may recall, I wanted you to try to keep track of how 
many I-messages you used during the week. I also wanted you to pay attention to 
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situations where one could have been implemented. Before we start sharing all the
great I-messages that you came up with, does anyone want to share how hard or how
easy it was to implement I-messages?
Allow participants time to respond. If you find that participants are indicating that it 
was hard, inquire as to why it might have been hard (the child’s age, the behavior 
situations that came up, not used to using I-messages, etc.). You will want to 
encourage the use of I-messages while attempting to identify what made it difficult to 
implement the I-messages. After the participants have shared their comments, 
continue.
There is no doubt that the ability to implement I-messages effectively requires patience 
and practice. On average, how many I-messages did you find yourself using each day?
Allow time for participants to respond.
Does anyone have a situation that they want to share where an I-message was
implemented?
Allow time for participants to respond and praise their efforts.
What about situations where an I-message may have worked but was not
implemented?
Allow time for participants to respond.
I think that regardless of how good we become at using I-messages, we will
always run into those situations where we don’t use I-messages and then look back 
thinking T should’ve used an I-message.’ But as I’ve said before, it takes practice and I 
do hope that you found the activity to be beneficial to your learning. And, of course, I 
also hope that you continue to implement I-messages on a daily basis from here on out 
as it is an important characteristic of an authoritative parent.
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PRAISE
It is now time to discuss praise and its role in the development of a learning 
goal orientation. Praise can be though of as a positive expression which in this case is 
toward our children. Further, praise communicates a message of approval. “What a 
good answer!”, “You did great!”, “You’re so smart!” These are all statements of 
praise, and although they may make our children feel good about themselves in the 
moment when it’s given, praise can have a negative effect. This is not to say that you 
should not praise your children. In fact, I’ve given many of you praise during this 
workshop. The key however, it to deliver the praise appropriately and in moderate 
amounts. Massive amounts of the wrong type of praise can really encourage a 
performance goal orientation in our children, and we want to avoid that.
One of the biggest problems with praise is that students become so used to it 
that they depend on it and seek to receive it. This is when we see children start valuing 
performance more so than learning. Children quickly learn what earns them praise, so 
they work towards it and avoid anything that may not result in praise. Once children 
become used to praise, they need it to feel good about themselves and their 
self-motivation is weakened. Therefore, when these children stop receiving praise they 
may be left thinking that they are not worthy or smart enough.
Today we are going to be talking about two specific types of praise. Before I 
introduce those two types of praise, however, I want you to take time and think about 
the praise that you give to your children. You have some space on page 13 in your 
booklets, where you can go ahead and write down some of those praise statements that 
you use. So why don’t you take about 5 minutes to do that.
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Allow time for participants to complete exercise. After 5 minutes have passed, you may 
continue.
Well I hope you were all able to come up with some praise statements that you 
use with your children. We will later re-visit those statements and you will have to 
identify what type of praise you primarily use. But before we do that, let me introduce 
the two types of praise that we will be discussing today. You may turn to page 14 in 
your booklets where you will find a figure that helps summarize the information. 
Example of figure titled ‘Types of Praise' found on page 14 of the participants 
booklet.
Focus is on learning. Focus is on performance.
I i
Examples of Effort Praise: Examples of Ability Praise:
-’’Good Job. You are really 
working hard.”
-’’You are so smart. I wish all my 
students were like you”
-’’You did great. Your studying 
paid off.”
-’’Good Job. You got the right 
answer as usual”
-’’You didn’t give up and kept 
trying. That’s great.”
-’’You’re a natural. You finished so 
fast.”
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' This workshop will focus on two specific types of praise that were identified in 
the work of two researchers: Claudia Mueller and Carol Dweck. In 1998, these two 
authors examined the difference between praise for effort and praise for ability. A 
group of 5th grade students were given a task to complete and either received praise for 
their ability or praise for their effort. At the end of the day, the researchers found that 
the students that received praise for effort chose challenging problems that provided 
them with a learning opportunity and demonstrated a learning goal orientation.
When you use praise for effort, you are basically focusing on the persistence 
and effort that the child exhibited, whereas, when you use praise for ability, you are 
focusing on intelligence. Many may think that praise for ability builds confidence, but 
in fact it decreases a child’s effort and risk-taking in terms of seeking challenging 
tasks. Children who receive praise for ability learn that the key of the game is to look 
smart, therefore, they will avoid challenging tasks which may jeopordize their 
intelligence. Moreso, these children start to display a desire to look good and receive 
favorable judgments from others. And if you look back in page 4 of your booklets, that 
is exactly what students with a performance goal orientation seek. In addition to the 
fact that praise for ability promotes a performance goal orientation, it also shapes a 
child’s view in terms of intelligence. Praise for ability encourages children to believe 
that intelligence is fixed. This means that they believe that they either have it or they 
don’t. This is problematic because when a child comes to the conclusion that they 
aren’t intelligent and that there’s nothing they can do about it, the impact on student 
achievement is detrimental.
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Contrary to praise for ability, praise for effort encourages children to believe 
that intelligence can change. We call this a growth mind set because these children 
believe that through their efforts and persistence, their learning strengthens their 
intelligence. Praise for effort also leads to a desire to acquire additional knowledge or 
master new skills which is typical of a learning goal orientation. Praise for effort 
strengthens a child’s confidence in that they are able to approach a challenging task 
without the fear of failing, because in the end their persistence and effort allowed them 
the opportunity to engage in a learning experience. It is these children that demonstrate 
self-efficacy and positive effect.
Although knowing the differences between praise for ability and praise for 
effort is important, the goal of this workshop is for you to be able to deliver praise for 
effort and avoid the use of praise for ability. Let’s start of by revisiting the praise 
statement that you wrote down on page 13. Go ahead and take the next few minutes to 
determine whether each statement was praise for ability or praise for effort.
Allow participants time to complete the exercise. After 5-10 minutes, proceed and pose 
the following questions. Allow participants time to respond before moving on to the 
next question.
-Was anyone surprised with the type of praise that they used more often?
-Who found that they primarily deliver effort for praise?
-Are there any thoughts that anyone wants to share as to what they found through this 
exercise?
Delivering praise for ability tends to be easier and comes more naturally simply 
because it’s the norm. Do not feel discouraged if you found that your focus has been 
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on ability and intelligence. This workshop was created to help you as parents and 
caregivers learn to use praise for effort so that you may build the right kind of 
confidence in your child and help them develop a desire to learn regardless of the 
outcome. So let’s practice some more so that you may praise effectively. There’s an 
exercise on page 15, where you will find some scenarios where a praise statement can 
be delivered. For each scenario, you are to create a statement that praises for effort. 
Some scenarios may be challenging because praise for ability can easily be 
implemented, so you may want to work in small groups or you may want to work 
individually.
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Example of activity ‘Pitch your praise 'found in the participants booklet. Allow 15 
minutes for this activity.
Pitch your Praise
Directions: Read each scenario and provide praise for effort.
A. Ana comes home with her report card and got all A’s and B’s.
B. Joey just got his test back, which he told you he studied hard for. However, he 
gets a D.
C. Diane is taking piano lessons and has improved dramatically since she started.
D. Melissa is the only one observed cleaning up her work area after completing 
her science lab.
E. Zack outscored the other players with 15 points at his soccer game.
Take time to go over what the participants came up with. Read each scenario and go 
around the room to hear the different statements of praise that the participants came 
up with. Praise their effort and if necessary, redirect their praise for ability so that it 
is praise for effort.
Ill
In addition to verbal praise, it is important for you to know that praise can also 
be given through physical contact. Praise through physical contact will encourage 
parental warmth which as we know is an important part of authoritative parenting. 
Specifically both praise and nurturance can be given through affection which can 
include hugging, cuddling, and kissing. Verbal praise for effort as well as genuine 
affection will surely help you support the development of your child.
So to this point you’ve learned that you want to avoid praise for ability because 
we know it can have negative effects on children, but there are a few other things that 
you want to avoid when giving praise to your children. I quickly want to talk about 3 
things that you should avoid when it comes to praise, and please feel free to take notes 
on page 16.
First, you want to avoid sarcasm. Believe it or not, children have a pretty good 
idea of when you’re being genuine and when you’re not. Sarcastic praise, or any 
sarcastic statement for that case, undermines the intelligence of children. When we use 
sarcasm, we run the chance that children may eventually learn to interpret your praise 
as meaningless. Once they’ve gotten to that point, even the most effective praise will 
not be beneficial to them because they wont believe it. You also want to avoid making 
it about you. The purpose of praise is not to make you feel good as a parent or 
caregiver, it is about making a positive statement about the child. Children need praise 
and they need to be treated as a whole person. Focus on your child and remember that 
they need to feel important and valued. The third thing to avoid is a negative attitude 
towards mistakes. We make them and so will children, but that does not mean that 
they are not worthy of praise. Be careful with how you approach mistakes as shaming 
112
is very harmful to children. It’s important that you not only give your child when they 
are doing something wrong. Catch your child doing something good and praise them.
Aside from avoiding certain things when praising children, there are 2 things 
that you want to be sure to do. One- Be specific. Tell the child why you’re praising 
them. Vague praise can often lead to judgmental praise. Two-Be positive, and keep in 
mind that there are more positive words beyond ‘good.’ Also remember, that you 
shouldn’t just be positive when dealing with praise. Children respond better to 
respectful and courteous communication as we learned during our first session.
In order to communicate positively with your child, you should focus on what 
they can do, and not on what they cannot do. Prior to advancing to our last topic, I’d 
like to work on an activity that will help you utilize positive rephrasings. This will not 
only help you communicate with your children, but it will facilitate positive praise. 
Now remember the key is to be concrete, positive, and you want to focus on what your 
child can do, not on what they cannot do.
If you turn to page 17 in your booklets you will find an activity titled, ‘Say it 
right.’ You will find various statements, and the task is for you to rephrase them 
positively. The first statement used as an example states ‘Don’t grab the dog by its 
tail.’ The rephrasing example states, ‘You can pet the dog on its head.’ Another two 
examples have been provided, so you can take a few minutes to review them before 
you begin the activity and rephrase the seven statements that are provided. If you have 
any questions, please let me know.
Example of activity ‘Pitch your praise ’found in the participants booklet. Allow 15 
minutes for this activity.
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Say It Right
Directions: Read each statement on the left column and rephrase it positively in the 
right column. Three examples are provided for review.
Why don’t you say this... Like this...
EX. #1: “Don’t grab the dog by its tail.” “You can pet the dog on its head.”
EX. #2: “Don’t touch the glass vase or it’ll “The glass vase is for decoration.” 
break.”
EX. #3: “Don’t hit your sister with the 
umbrella.”
“The umbrella needs to stay on the table.”
1. “Stop playing with your fpod.”
2. “Don’t leave the door open.”
3. “Don’t touch the belongings of your 
peers.”
4. “You cannot eat the cookie until you 
eat your dinner.”
5. “Stop throwing trash on the floor.”
6. “Stop splashing water in your 
brother’s face.”
7. “Don’t sit on the dirty floor.”
Take time to go over what the participants came up with. Read each statement in the 
left column and go around the room to hear how different participants positively 
rephrased the statement. Praise their effort and if necessary, assist them in rephrasing 
the statement in a more positive manner.
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The last two exercises that we’ve worked on today are meant to build your 
communication skills so that you may effectively deliver praise for effort and at the 
same time promote a learning goal orientation in your children. Now that you have 
knowledge on parenting and praise, you are much closer to being fully equipped to 
make learning the goal for your children.
PARTICIPATION/INVOLVEMENT
We will be spending the remainder of the day, discussing the third and final P, 
which stands for participation. You may also hear me address it as involvement. 
Specifically, we are going to be talking about your participation and involvement in 
the lives of your children. Parental involvement refers to how much a parent actively 
shares in, and contributes to, the child’s life. In fact, parental involvement is among 
the many factors that influence the achievement behaviors of a child.
So why don’t we begin by taking a closer look at the parental involvement 
model that we will be focusing on.
The framework for parental involvement identified by Joyce Epstein basically 
presents six types of involvement in terms of parents and a child’s school. The goal is 
to present ways in which parents and schools can work together to be a part of the 
child’s academic success. Although there are six types, this workshop will focus on 
four of those types. Before I proceed to the four types that we will focus on, let’s 
review all six types of involvement presented by Joyce Epstein. On page 18 of your 
booklets, you will find an outline of the framework so that you may follow along as I 
discuss each type of involvement.
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Example of ‘Epstein "s Model of Parental Involvement" found on page!8 in the 
participant’s booklet.
Epstein’s Model of Parental Involvement
Parenting
This type of involvement refers to the role of parents 
in creating a learning environment for the child. It also 
refers to parenting skills utilized to meet the children’s 
needs.
Communicating
This type of involvement refers to the interaction 
between the parents and the school in terms of the 
child’s education and learning.
Volunteering
This type of involvement refers to the level of 
participation on behalf of the parents in terms of 
school related activities. Primarily, the help and 
support of parents is emphasized.
Learning at Home
This type refers to the parent’s ability to provide the 
child with learning opportunities outside of school. 
Specifically, it has to do with learning opportunities at 
home.
Decision Making
This refers to the parent’s involvement in decisions 
having to do with the child’s academics. Parents 
should be involved in the decisions made at school 
which may impact the child.
Collaborating with Community
This type of involvement refers to the parent’s ability 
to identify and utilize resources in the community that 
will be beneficial to the child’s learning.
According to Epstein, parenting includes the ability of parents to create 
learning environments outside of school. It also has to do with the obligations of 
parents to meet the child’s basic needs. Communicating is the obligation of the school 
as well as that of the parents to establish a two-way channel for interaction. 
Volunteering refers to the time and effort that parents invest at their child’s school as 
well as the opportunities for volunteering provided by the school. Learning at home
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includes the extent to which parents promote learning within the home. Decision 
making emphasizes the involvement of parents and families in decisions that will 
affect the child. Finally, collaborating with the community is the use of community 
resources by parents that will benefit their child’s learning. Your chart may use 
different wording than what I just explained, but the idea is the same.
Joyce Epstein created this framework in hopes that educators would develop 
partnerships between the school and families. Ultimately, your involvement as a parent 
is easier and probably more effective when you are supported by your child’s school. 
However, schools may not always welcome your involvement, and if that is the case, 
you should not let it stop you from taking an active role in your child’s education. The 
goal of this workshop is to provide you with knowledge on how you can get involved 
and promote a learning goal orientation in your children. In other words, we will focus 
on your role each of the four types of involvement that we discuss, rather than 
focusing on the school’s role.
We have focused on Epstein’s model as research has shown that when all six 
types of involvement are present, students perform at higher levels and there is an 
increase in the likelihood of them selecting challenging course options. And, based on 
the research that exists on learning goals, the selection of challenging course options is 
consistent with behaviors associated with a mastery goal orientation. Thus, it can be 
presumed that parental involvement as defined by Epstein may promote learning goals.
Although you should strive to implement all six types of involvement, here we 
will focus on four. We will focus on communicating, volunteering, learning at home, 
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and decision-making. Given that we spent some time during out last session discussing 
effective parenting, we hope that you will be able to create home environments that 
support your children as students. Therefore, we really won’t touch on the first type of 
involvement having to do with parenting. We also will not focus on collaboration with 
the community as such resources are not always available or accessible to you.
On page 19 of your booklets, you will find listed the four types of involvement 
that I will discuss in further detail. Please feel free to take additional notes as I go 
through each type.
Example ofpage 19 in participant's booklet titled 'My Participation Matters.’
My Participation Matters
You may take additional noted on this page as the instructor describes these 4 types of 
involvement in further detail.
Communication Volunteering
Learning at Home Decision Making
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Communication
Let’s start off by talking about communication which you also already learned 
about during our first session. However, today we want to emphasize the importance 
of establishing adequate communication with your child’s school. Those same skills 
that you learned last time which will help you communicate effectively with your 
children should also be applied to your communication with the schools.
When was the last time you attended a parent conference? When was the last 
time you replied to note sent home by your child’s teacher? Or better yet, do you know 
who your child’s teacher is? These are all questions that involved parents should be 
able to answer.
Do not make school a completely separate experience for your children. 
Communicate with your child’s school and with those providing them with their 
education as it will allow you to stay informed of your child’s status in school. 
Additionally, it will facilitate communication about school between you and your 
child. You will find that when you establish communication with your child’s school, 
you will be better equipped to assist your child with various school-related tasks. Your 
child will also notice your interest in his or her education, and they will appreciate it, 
perhaps encouraging them to strive more in terms of their academics.
Volunteering
The second type of involvement has to do with involvement. I’m sure we can 
all think back and remember a school field trip we took and we can recall that along 
with the students always went a group of parent volunteers. Nowadays it may be hard 
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to find time to volunteer with ones’ busy schedule. Yet, we encourage finding time as 
your help and support at your child’s school will pay off for your child. We suggest 
that you meet with the teacher at least one month in advance to when you want to 
volunteer time. This will allow them to prepare for you and will give you plenty of 
time to schedule it in. If you think about it, there are many ways in which you can 
volunteer, so don’t think that it needs to be a specific type of volunteering. The point is 
to spend time with your children and at the same time interact with the people that 
your child spends a significant amount of time with.
You may consider attending a fieldtrip, or you may look into special events 
held at the school such as carnivals or parties. You can also just spend time in the 
classroom and share a book with the children or assist children with their work. I 
suggest that you make a list of ways in which you can be involved through 
volunteering. Talk each idea over with your child just to make sure that they feel 
comfortable with your involvement. Be sure to explain your reasons for volunteering 
to your child, especially if he or she is not used to having you involved. Once you start 
involving yourself, more than likely the school will seek you out for continued 
involvement.
Learning at Home
We will now move forward to the third type of involvement which may be the 
easiest for some and the hardest for others. The goal with this type of parental 
involvement is to be able to encourage learning at home. You want to do this by 
assisting your child with his or her homework and by promoting other 
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curriculum-related activities. Create a schedule and set aside time each day for you to 
spend with your child while he or she does their homework. You may want to gather 
information as to what skills are required for your child given his or her age. This will 
help you target areas that you may need to spend more time on. You may want to visit 
a school supply store that is open to parents where you can find additional resources 
for your children. Practice books and games are great tools that promote learning while 
engaging your child.
I would also encourage that at the beginning of each school year, you sit down 
with your child and establish academic goals in terms of what you and your child hope 
will be accomplished during the school year. In doing this, make sure that the goals
' you set are reasonable and age-appropriate. The last thing you want to do is set an 
unreasonable goal that will leave your child feeling overwhelmed when unmet. 
Remember, you don’t want school to be the only place where learning occurs. Your 
home should also be built to be an environment where knowledge is cultivated. 
Decision Making
Finally, we will be discussing the fourth type of parental involvement today, 
which is decision making. Many parents are of the opinion that they alone should 
make the decisions that have an impact on their families and children. However, as we 
learned during our first session, authoritative parents include their children in the 
decisions as they too are active members of the family. Children appreciate being 
taken into account and are more likely to be responsive when they feel valued. For 
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example, a child that provides input when rules and consequences are being 
established is more likely to abide by those rules.
At the same time, you also want to put yourselves in a position where you will 
be included in the decisions that are made at your child’s school. Most schools have 
parent associations that allow you to contribute and participate in the decision-making 
process. Inquire as to these programs and become involved. Many decisions that are 
made by your child’s school may directly or indirectly affect your child’s education, 
therefore, it is important for you to be part of those decisions.
Involvement & Learning Goals
Believe it or not, your involvement as a parent will help support positive 
qualities in your children that are related to a learning goal orientation. You will 
encourage confidence, challenge-seeking behavior, self-monitoring, and many more 
characteristics that as parents and caregivers you should want to see your children 
develop. Thus, it is important that in addition to your parenting and praise, you 
participate in your child’s life. Through Joyce Epstein’s model, you have been 
presented with six types of involvement, and of those six, four have been more 
thoroughly discussed. You are now prepared to involve yourselves through 
communication, volunteering, learning at home, and decision making.
In terms of helping you become involved as a parent or caregiver, and 
incorporating your children in the process, family meetings are a great tool. How many 
of you have ever held a family meeting?
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Allow time for the participants to respond. If anyone responds ’yes, ’pose the 
following questions and allow time for a response.
What was the meeting held for?
Did the meeting serve its purpose?
Family meetings are great in that they help you as a parent strengthen your 
parenting while making your child feel valued simply because they are being taken 
into consideration. In addition to building communication skills and providing 
opportunities for you to provide praise, it also allows you to discuss your involvement 
and include your children in decisions, which is a way for you to be involved in your 
child’s life. You can also use family meetings to promote a learning goal orientation 
by openly discussing the differences between performance goals and learning goals. 
As you become more familiar and comfortable with family meetings, you will find 
yourself using them for a variety of things such as planning recreational activities, 
resolving conflicts, and distributing home chores. The idea here is for you to gradually 
begin to regularly schedule family meetings. On page 20 of your booklets, you will 
find helpful and important tips to help you hold a successful meeting. Let’s go ahead 
and read those.
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Read each tip and be ready to provide more detail or clarification should questions 
arise.




What it’s All About
Family Meetings should be held regularly and all family members should attend. 
The following are tips that will help your family meeting be successful.
1. Model Communication & Use I-Messages.
2. Focus on the topic & do not get sidetracked.
3. Take time to offer praise (make sure it’s for effort).
4. Set time limits to prevent your children) from becoming disengaged.
5. Allow everyone to participate & do not speak over one another.
6. Focus on ‘WE’ not on T.’
7. Always demonstrate respect & open-mindedness
Now that you are all ready to have a family meeting, I encourage that you 
schedule one in the coming weeks so that you may start implementing all the 
knowledge that you’ve gained throughout the workshop’s sessions. This is it for us- 
you’ve learned to be authoritative parents, you’ve learned to offer praise for effort, and 
you’ve learned to be an involved parent. By combining all the information and skills 
that you have learned, you will definitely be able to promote a learning goal 
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orientation in your child. As a result, your child will be able to reap the benefits 
associated with such a goal orientation.
CONCLUSION OF WORKSHOP
It has been a pleasure teaching this workshop to a group of parents and 
caregivers that want the best for their children. This concludes our workshop and 
although we will be unable to follow-up, we do encourage you to take time and 
complete the exercise found on page 21 in your booklets once you get home. Identify 
at least three goals that will assist you in making learning the goal for your child. An 
example has been provided. You should chart your progress on a daily basis as setting 
goals for yourself will serve as an encouragement to keep working toward being a 
parent or caregiver that values and supports learning in your child.
Before you leave, I will be asking that you complete the evaluation that I will 
pass out. Please be honest as that will help us improve the workshop. Your names do 
not need to be on the evaluation if you would rather not include it. Once you are done 
with the evaluation, you may leave. Please feel free to hang around and ask me any 
questions that you may have. Remember that your booklets are yours to keep, 
therefore, you can take them home. I hope that you have benefited from this workshop 
titled, “Learning is the Goal” and that as a result, your children too will benefit. Thank 
you and enjoy the rest of your day. (Pass out evaluation forms)
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Example ofpage 21 in the participant’s booklet titled, “I have goals tool” 
I Have Goals Too!
Example:
I will use an I-Message at least 1 time per day.
















Sunday Monday Tuesday Wednesday Thursday Friday Saturday
Goal #2:
Sunday Monday Tuesday Wednesday Thursday Friday Saturday
Goal #3:
Sunday Monday Tuesday Wednesday Thursday Friday Saturday
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APPENDIX D 
"LEARNING IS THE GOAL" WORKSHOP EVALUATION
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“Learning is the Goal”
Workshop Evaluation
Instructions: The purpose of the evaluation is to provide feedback that will serve to 
improve the workshop. Please answer the following questions.
1. Overall, how would you rate the usefulness of this workshop? Circle one 
number.
Not Useful Somewhat Useful Useful Very Useful
1 2 3 4
2. Overall, how would you rate the usefulness of the information presented for 
each topic listed below? Circle only one number for each topic.
Not Useful Somewhat Useful Useful Very Useful
a. Learning Goals 1 2 3 4
b. Parenting Styles 1 2 3 4
c. Praise 1 2 3 4
d. Parental Involvement 1 2 3 4
3. Overall, how would you rate the following for this workshop? Circle only one 
number for each item.
Poor Good Very Good Excellent
a. Teaching Methods 1 2 3 4
b. Organization of Information 1 2 3 4
c. Take-Home Activities 1 2 3 4
d. Workshop Practice Activities 1 2 3 4
e. Length of Workshop 1 2 3 4
f. Applicability of Information 1 2 3 4
g- Cultural Appropriateness of 
Information 1 2 3 4
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4. Overall, would you recommend this workshop to others?
Not Recommend Highly Recommend
1 2 3 4 5 6 7 8 9 10







Thank you for your participation in this project. The activities that you 
completed and the workshop manuals that you received are intended to assist you in 
promoting a learning goal orientation in your children). Your participation in this 
project will assist in determining whether the workshop serves its purpose and is 
beneficial to parents and caregivers.
Please be assured that your name will not be attached in any way to the 
workshop and your responses on the evaluation are completely anonymous. This is 
guaranteed in accordance with ethical and professional codes set by the CSUSB 
Institutional Review Board and the American Psychological Association. It is unlikely 
that any psychological harm will result from participation in this study. However, if 
you would like to discuss any distress you have experienced, do not hesitate to contact 
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